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ABSTRACT
Title of Thesis: An Assessment Tool for Athletes to Judge

Coaching Performance

Karen Ann Wiznuk: Master of Science in the Theory of
Coaching, 1983

Thesis Advisor: Dr. B. S. Rushall

Professor

School of Phyvsical and Health Education

Lakehead University

The purpose of this study was to provide an assessment

tool to judge coaching performance that was appropriate for
completion by athletes. The questionnaire underwent a
variety of developmental stages. In its final form it
contained 36 items. The tool was shown to be a'vélid, reliable,
readable, and standardized assessment tool:. It demonstrated
discriminability and provoked honest, accurate responding in
subjects. The test was capable of providing immediate
feedback to coaches seeking feedback about athletes!'
percentions of their performance. Resnonses on the developed
scale were weighted to reflect the.desirability of the
coaching characteristics and behaviours of a good coach. It
nrovides a total score which can be interpreted hy the coach

as a measure of how much of an "ideal' coach exists in

him/her.
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CHAPTER I
INTRODUCTION
Purnose

The nurnose of this thesis was to construct an assessment
tool to judge coaching performance that was aoprovoriate

for comnletion by athletes.

Significance of the Study

Recent vears have witnessed an increasing concern
regarding the effects of organized athletics upon participants.
Fxisting data indicate that sports participation can result
in both positive and negative experiences for athletes
(Smith, Smoll § Hunt, 1977). It is likely that the type of
experience gained from participation varies according to
the personal characteristics of the narticipant, the way
in which programs are structured and the kind of supervision
that exists (Smith et al, 1977). The sumervision provided
by a coach has been suggested to ke the most immortant
element affecting the particinant (Maetozo, 1981; Smoll &
Smith, 1980) and is, thus the concern of this study.

Currently there is a growing social awareness of the
coacﬁ's role in affecting individuals who participate. in
sports. The coach has enormous potential to create a
positive impact for these individuals (Smoll § Smith, 1980).

At this time however, there is no accurate means of measuring



this impact. The need for a tool that nermits the measure-
ment of the coach and his/her behaviour and characteristics
was warranted.

In the past, coaches have relied more or less on
experience and intuition to nrepare athletes for competition
and this may not be the best form of coaching prenaratidn.
The need to provide oprortunities for training coaches in
the sports skills and the strategies used to nrenare
athletes for commetition has now hecome annarent and creating
corpetent athletic coaches has become a nrofessional concern.

The existence of the Coaching Asscciation of Canada
supports that concern. The nrimary oljective of the
Association is to increase coaching effectiveness across
all sports at all levels. The Association attempts to
nroduce a more halanced annroach for nreparine athletes
and immrove the future of coaching bv increasing scientific
research. In an effort to achieve this, a National
Certification Program has heen created to ungrade the
coaching profession. The existence of organizations such
as the tiational Coaching Association enhances the validity
and potential value of profgssional and amateur coacles.

The fact that Australia and other nations have followed
Canada's lead in developing coaching supnorts their
exiétence.

At present there is no means to measure the effective-
ness of the Coaching Association's attennpts to ungrade

coaching. An assessment tool that allows coaching performance



to be evaluated would establish the effectiveness of the
Association in preparing coaches to coach.

At present, assessment tools which evaluate a coach's
ability and performance objectively are limited. There are
a mumber of observation schedules for the behavioural
assessment of coaches. These involve the use of numerous
personnel, are time consuming, and in some situations it
is rot rossible to gather all the information desired (Smith
ct dl., 10877). For too long success has been the only
criterion for evaluating a coach's merformance (Davis, 1979).
It is unwise and unfair to judge a coach purely on his/her
win/losg record. A good coach does not alwavs nroduce a
winning team. The success of a team or club does not
necessarily reflect the ahbility of the coach.

In attemnting to fashion a tool which assesses the
aualities that rrofile a coach it seems only logical that
the evaluation be hased on the percentions of the athlete.
The relationshin hetween the coach and athlete is, perhaps
the most critical feature in sports. . In other fields the
evaluation of a similar relationship has heen focused
upon. Course and teacher evaluation by the student has
become a common measuring instrument (tturray, 19080). Just
as students can provide useful informatinnrabout how well
an instructor presents material, athletes can provide an
assessment of the coach.

- This assessment would be useful in determining in

what areas the coach is competent or needs improvement.



Lvaluation of a coach could serve as feedback for the coach,
epcouraging self-imnrovement and continued upgrading; and
result in the best nossible coaching. A proner assessment
tool would provide an objective and comnrehensive record

of the coach as perceived by the athletes. This would

have the vpotential to be used for coaching certification

as one measure of coaching effectiveness.

The intent of this study is timely. It evaluates a
target group of growing social importance. There have been
few evaluation instruments develoned to appraise the
efficiency of coaches of éport. There also has been little
published research in the area. There are no valid,
standardized tests for assessing a coach's performance
from an athlete's viewpoint. A nrogram for certifying
coaches has been implemented, vet its effectiveness or
merit is not known hecausc there is as yet no means to
measure its value to the athlete. This pronosed tool
could serve that purpose.

In summary, the justification for this thesis lies
in the lack of valid scientific research in the area of
coaching cvaluation. lie development of a coaching
evaluation tool could be used in a variety of wavs to
enhance coaching effectiveness and devclopment. Since the
investigator has had some coacliing exnerience there exists

a personal interest in the topic.



Delimitations

1.

The questionnaire constructed was suitable for
assessing coaches in any sporting environment.

The response to the inventory was based on the
athlete's perceptions. It was assumed that each
athlete can accurately judge the presence or absence
of the specified characteristics and content in a
coach.

The tool was restricted to questionnaire format
because it was deemed to be the most apnronriate
method for use in a sporting environment.

The content of the developed tool was restricted to
what remained after validityv, reliability, ana

redundancy had been considered.

Limitations

ii)

1i1)

iv)

For this study the follﬁwing assumptions were made:
that the constructed tool reflected the athlete's
nercentions of the coach;

that the constructed tool reflected the athlete's
perceptions of the coaching program;

that the content validity was apnropriate;

that greater than 10% of the nanel of judges responding
not appropriate removed the question from the item

pool on the basis of validity criteria;



v) that greater than 20% of the panel of judges responding
that they had not séen a particular behaviour removed
the question from the item pool on the basis of
validity criteria;

vi) that a test-retest reliability greater than 64% made
a question item reliable: this was the co-efficient
of determination equivalent to .5:
vii) that questions that inter-related greater than T = .8
are redundant:
viii) that testing the develoned tool on four snorts made
it universal for application;

ix) references to specific items regarding a particular

snort were left out.
Definitions

fuestionnaires - nencil and paner tests containing

questions which were answered by an individual without any
external nrompting.

Orinions - areas covered by the questionnaire.



CHAPTER II
REVIEW OF LITERATURE

Characteristics of a Good Coach

The fact that coaching is a profession which has
traditionally lacked trained nersonnel, accreditation, and
certification is acknowledged (Maetozo, 1981). However
sports participation is recognized as a medium that promotes
the develonment of desirable personality traits among its
participants (Smoll, Smith § Curtis, 1977). 1In another
light, sports participation is also criticized for placing
excessive physical and psyvchological demands on its part-
icipants (Smoll et al., 1977). While some criticism is
both well-founded and constructive it is firmly believed
that sports d6 have positive potential (Gallon, 1974: Smoll
et al., 1977). Realizing and fulfilling this potential
is the coach's responsibility to each participant. _Current
programs of coaching accreditation and education which have
been developed recently also aim to achieve this end.

Most coaches underestimate the influence they have on
their athletes.(Smoll et al., 1977). Singer (1972) stated,
however, that the many hours a coach snends with an
athlete suggests the potential influence of the coach on
an athlete's comnlete development. Brown (1974) insisted
that the quality of the outcome of particination is dependent

upon the quality of the leadership. Leadership is valued



by Smith (1974) as a vital role because it has the most
advantage to affect behaviour. Frost (1971) felt that
particpants are most influenced by the ideals, principles,
and actions of an outstanding leader. In sports, the coach
is that leader (Smoll et al., 1977).

Coaches arc second only to parents in having a major
influence upon an athlete's education, goals, occupational
nlans and general value orientations (Level II, 1975).
There is no question that every coach has the notential to
influence the lives of those they coach. A coach's every
act leaves its mark on the athlete, be it constructive
or destructive {(Kuzhukhov, Dondratovich & Loos, 1278).
Orlick and Botterill (1975) emphasized that individuals
learn from the examples set by those admired and upon whom
they devend. As a coach, what one is, what one does, and
what one says c¢an have effects on the behaviour of the
athletes, in and out of the sporting environment. A coach's
actions and attitudes help to shape an athlete's view of
the world and of himself/herself (Smoll et al., 1077).

While tryineg to meet the needs and expectations of
a highly variable group of personalities a coach must
become familiar with many roles (Smoll et al., 1977). Vhat
must be estahblished first is that a coach is an individual
with inherent virtues and shortconmings (Kuzhulkhov et al.,
1978; Singer, 1972). There is some evidence however,
Gallon, 1974: Loy, !cPherson & Kenvon, 1978; Singer, 19072)

that good coaches do have a relatively consistent set of
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personality characteristics and unique qualities that
distinguish their kind. Indications of general behaviour
characteristics have been confirmed by empirical observations
and personality assessments (Singer, 1972). It is these
characteristics plus the coach's entire nersonality that
determine a coach's ability to perform the necessary
functions and responsihilities.

The functions and responsibilities of a coach are
many. To shape a successful team of skilled athletes
and well adjusted human heings requires a diversitv of
talents (Singer, 1972). A coach is required to function
as a leader, a teacher, a decision-maker, a counsellor, a
role model, a group co-ordinator and a substitute narent
(LevelAI, 1975). To be a good coach involves heing all
of these things at some time.

In fact, a synonvm for coach is teach (Callon, 1974;

Roget's College Thesaurus, 1958: Singer, 1072). Frost

(1271) described coaches as tecachers who work with the
development of individuals through nhysical activity. -As

a teacher it is immerative that a coach has an understanding
of the methods, and a familiarity with the scientific
nrincinles of correct tecinique (Frost, 1972: Gallon, 1974).
Rushall (1979) stated that a coach must have a balanced
knowledge of vhysiology, hiomechanics, and nsychology.
Coaches should never be satisfied with what thev know.

Frost (1971) asserted that there should he a continual

effort on the coach's part to bLe kept aware of the most
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up-to-date information concerning his/her snort. The higher
the standard of the athletic group the more indepth and
expansive should be the knowledge required (Rushall, 1979).
Since coach and teacher are interchangeahble, Iallet (1974)
assunmed that the objectives of each should be similar. To
educate infers positive development; therefore a coach
should also bhe involved with contrilbuting nositively to the
growth of the athletes as individuals {Level I, 1975).

The goals of a coach should vary according to the
needs of those bheing coached (Gallon, 1974: Singer, 1972).
Unfortunately, quite often coaches establish goals for
themselves without considering their athletes at all
(Botterill, 1980). A successful coach seeks to develon
athletes for their own sakes (Vard & Watts, 1967). Singer
(1972) stated that a coach must be recentive and resnonsive
to individual needs. Knowing that the coach cares about
the'athlete as a person will enhance the athlete's ability
to learn. The coach's caring attitude is often sufficient
inspiration and motivation for athletes to achicve their
goals.

Athletes are individuals and in spite of the convenience
and necessity to treat them as a group at times, sensitivity
and respect for individual differences should always
prevail (Gallon, 1974; Singer, 1972). [ILvery athlete must
be made to feel valued and accepted by the coach (Snvder
& Spreitzer, 1978). Rushall (1975) felt that this is

best accomplished by interacting frequently with all athletes.
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This also helps increase team cohesion and decrease any
feelings of resentment. It is important to recdgnize
every athlete at least once during training (Smoll et al.,
1277). QRushall (1975) stressed that the greater the number
of interactions between the coach and athlete the greater
the potential for effective coaching.

A coach cannot demand respect. Respect must be earned
(Singer, 1972; Smoll et al., 1977). A coach who is fair,
a caring and considerate leader, who displays maturity in
judgement and wisdom in decisions; will earn respect
(Singer, 1972: Smoll et al., 1977). 1If an athlete likes
and respects the coach, he/she will be more receptive of
the coach's methods and suggestions (Smoll et al., 1977).

Coaches work to help athletes achieve to the best of
their abilitv. In doing so a close hond develons between
the coach aﬁd athlete. In order for this bond to develon,
the athlete rust have confidence in, respect for, and want
to nlav for the coach. To achieve this, the coach must
have a nleasing personality, the ability to show warmth
and comnassion, a sense of humour, patience, and enthusiasm
(Singer, 1972). Singer (1972) also stated that if a coach
expects commitment from his/her athietes, he/she must
disnlay commitment and dedication. Gallon (1974) emphasized
that a coach must kecp his/her composure and behave profession-
ally at all times. Since physical fitness is one of the
objectives bheing stressed by the coach to the athlete, the
coach should set an examnle with a good personal appearance

(Gallon, 1974).



12

For effective léarning to occur an athlete's interest
and desire must be stimulated (Gallon, 1974). A good
attitude is best deveioped nositively. Something nositive
should be found in every athlete's behaviour and should be
rewarded with verbal praise and approval (Bunker & Rotella,
1977; Gallon, 1974: Rushall, 1975). Gallon (1974) suggested
that there are times when being a discinlinarian is
warranted but threats and punishment can have detrimental
effects if used continuously. !ore is gained by creating
positive team morale (Bunker & Rotella, 1277).

Possessing the qualities of a good communicator will
strengthen the bond between the coach and athlete (Smoll
et al., 1977). Gallon (1974) believed that there is much
vlaue in the coach conducting regular discussion sessions
with the athletes. Any athlete should feel comfortable
approaching the coach to converse about anything from
training programs to personal problems with an assurance
that they will Le heard (Smoll et al., 1977). Singer (1972)
helieved that the ability to communicate makes the
“difference between understanding and misunderstanding. It
is the coach's resronsibility to adeauately prepare the
athlete physically, mentally, and be developing an overall
lifestvle that comnliments the athlete's goals (Clements §
Botterill, 1980). Having the knowledge to do so however,
is of little avail unlessAthe coach can relav it success-

fullyv to the athlete.



Building a relationship takes time. Toward the end
of a coach-athlete relationship the athlete should have
matured to a point where there is little need for the coach
(Ward § VWatts, 1967). A good coach fades into the hackground,
leaving a successful, independent athlete.

Unfortunatelv, many coaches lose sight of the
responsibilities of coaching by Being rreoccupied with the
'winning is everything' philosophy (Margolis, 1979; Smoll
et al., 1977). There are sports ideals that consider goals
other than winning. Orlick and Botterill (1975) felt
participation is more important than the final outcome and
if participation‘was fun and enjoyable those participating
would continue on the basis of those vpositive rewards.

Ward and Watts (1967) advocated that the aim of the coach

is to guide the athlete to an athletic career where the bhest
performance possible is achieved. The outcome is an imnroved
athlete. Frost and Sims (1974) suggested that by providing
an opportunitv for self-expression, the onnortunity to
experience success is met.

The concern of the coach should be with the total
welfare of the athlete (Orlick § Botterill, 1975). Goals
structured for success should be realistic and attainable,
difficult enough to challenge vet realistic enough to
achieve (Clements § Botterill, 1989: Gallon, 1974). It
is important that the coach and athlete set goals togecther
(Botterill, 198N). Botterill (193N) suggested that

involving the athlete in discussions and decisions can
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increase the athlete's awareness and commitment to individual
and group goals.

Clark (1967) felt that improving athletically or
personally from defeat or victory is a realistic goal. If
a coach works toward developing an athlete's skills
winning will take care of itself within the limits of the
athlete's talents (Smoll et al., 1977).

Neal (1978) was concerned that most coaches do not
realize that both winning and losing, provide educational
experiences. Every phase of life seems to be built on the
desire to excel, to be at the top and number one. The
fact that this does not always have positive effects is not
understood. The philosophy emphasizing excellencé, when
adopted by a coach, often leads to restricted, inappropriate
particination, unrealistic and unreasonable expectations,
undesirable, violent and immoral behaviour, and unethical
nractices (Level I, 1975: Margolis, 19079). Ilurray (1974)
sunnorted this with the examnle of a University football
coach. The coach admitted quite onenly the fallacy in the
statement that an athlete is a student first and athlete
second. When a player was recruited for the team, the
individual was being given the chance to play on a winning
team first. A good education was the second consideration.

In summarv, there are certain desirable bchaviours and
characteristics that distinguish a good coach. A coach, in

fulfilling the duties and responsibilities of the position,

nust become familiar with many roles. A coach must
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function as a leader, a teacher, a substitute parent, a
counsellor, a decision-maker, a role-model, and a communica-
tor. To fulfill these roles a coach must nossess maturity,
fairness, compassion, commitment, confidence, patience,
knowledge, enthusiasm, and a sense of humour. A coach
should use these attrihutes while developing an athlete's
skills with the welfare of the athlete being foremost in

nind.

Coaching Evaluation

Society nuts intense pressure on coaches to nroduce
winners (Adams, 1979; Davis, 1879; !largolis, 1279). Status
and financial support are received for bhuilding a winner.
The score-board and turnstile usually determine a coach's
success and nrogression in the nrofession. The tendency
is for the evaluation of coaches to he made on-their win-
loss record (Adams, 1079; Chambers § Smith, 198N; DRavis,
1079; Margolis, 1979). Coaches frequently are not hired
on the basis of their attitudes and nersonal aqualities,
thev are hired to win and gaiﬁ recognition for themselves
and their team (Adams, 1979: }argolis, 1979). Margolis
(1979) found that coaches are constantly heing evaluated
on these criteria by media, fans and administrators. In
this nrocess the persnective of the real lifeclong values of
organized comretitive snorts for the narticipant is lost.

Another proposed method for coach evaluation is a

behavioural assessment systcm for coding and analyzing
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coaching behaviours (Smith et al., 1977). This method
involves the systematic observation and coding of a coach's
behaviour in the actual snorting environment. The assessment
system is based on a set of hehaviour categories that have
been shown to affect individuals in a variety of settings.
There are some potential problems in utilizing the behavioural
assessnent system. (ccasionallyv, observers who have heen
trained initially to a high level of reliability, drift

away from the defined behaviour categories as they start

to attach their own meanings to the categories. The
observers might have expectations about what will be
observed. Biases and expectations can causec ohservers to

be selective to certain behaviours, disregarding those

that are not consistent with their exnectations. The mere
presence of an observer may influence the coach's tehaviour
and a behaviour change occurs as a result of heing observed.
Although it'has achieved a wide range of apnlication the
hehavioural assessment system is an approach that reauires

a great deal of time and manpower.

For the sake of the particinant an objective criterion
to evaluate a cogch's overall performance is needed (Chambers
G Smith, 1980; Margolis, 1979). The primary goal of an
evaluation is to develon ways to assist coaches in improving
their performance (Barber & Skoglund, 1981). Pflug (1980)
emphasized that an evaluative instrument is intended to
provide an objective evaluation of coaching effectiveness.

The intention is not to nrovide negative information to
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support the firing of a coach. Evaluations will heln a
coach ascertain areas of strength and weakness (Athletic
Educator's Report, 1979), and enhance the ability of
coaches to relﬁte more effectively to their athletes
(Smoll & Smith, 1080).

There is a scarcity of evaluative tools for assessing
the competencies needed in coaching (Adams, 1979: Athletic
Fducator's Report, 1979). One of the most effective means
to assess the perceived characteristics of a coach is to
ask the athletes. An athlete's feedback is a measure of
the actual behaviour of the coach (Margolis, 1979).

Greene (1975) suggested that the consumer is the best
aualified to judge a product. Coaches then should be
evaluated by their athletes (Margolis, 1979).

This nractice has gone on in the classroom for years
(turray, 1730). lMore attention has been given to student
ratings than to any other method of evaluating college
teaching and the ponularity of this method is steadily
increasing. Murray (1930) suggested that the rationale
of student ratings is because there is some difficulty
in measuring student learning directly. The next hest
thing is to ask students to rate certain characteristics
and behaviours. Students observe the teacher daily under
natural conditions, and only students are canable of
judging whether material is interesting or whether the
teacher's comments have been helpful to them. In the

same light, an athlete's percentions and recall of a coach's
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behaviour are important and relevant evaluative measures
of a coach's effectiveness (Smoll & Smith, 1980).

An anonymously answered questionnaire is a'suggested
format for coaching evaluation (Adams, 1979; Athletic
Educator's Revort, 1979; Margolis, 1979; Pflug, 1980). It
is an appronriate indicator of overall performance as it
focuses on snecific behaviours which could differentiate
good and poor coaches and it could return results guickly.
Adams (1979) has proposed the following procedure in
constructing an evaluation guestionnaire. The specific
areas of expected competency for a coaéh must be determined
first. The desired characteristics and behaviours of a
good coach within each of these areas then should be
determined. The items included are selected from a large
pool of coach-rating items. The evaluator assess the
characteristics and behaviours implied by each question on
a scale, developing the nrofile of a good coach. Through
this comprehensive evaluation weaknesses can be identified
and a nlan of action formulated to improve them.

In summary, the use of an evaluative instrument for
coaching will contribute to educationally sound nrograms,
directed by competent individuals, who will contribute
nositively to the overall develonmment of athletes (Margolis,
1979). The intent of an instrument to evaluate coaches
is not to impose any threat but to focus on the benefits
that will result for the participant and the coach. As

in a student's evaluation of a teacher, an athlete's rating



would not revnresent the only method of evaluating a coach's
performance. Unfortunately there is a tendency for

coaches to be evaluated on their win/loss record. Behaviour-
al assessnent by obhservation is another suggested evaluative
measure. All of these methods have advantages and dis-
advantages as measuring instruments. Athlete-ratings of

a coach also have limitations and should never be treated

as complete and total assessment of all aspects of coaching

but their merit cannot be overlooked.
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CHAPTER III

METIIODS AMD PROCEDURES

Develonment of a Ouestion Pool

The information used to construct the cuestionnaire
was obtained from four sources. Thev were: 1) a literature
review of the features of a good coach, 2) currently
available questionnaires that assess coaching/teaching
nerformance, 3) the measurement of coaching behaviours
through ohservation scales, and 4) the opinions of exverts
in the field. It was deemed that this discoverv process
woutld reveal a comnrehensive set of items that would serve
as the base nool for cuestion dévelonment on good coaching

characteristics.

Cuestion Construction

The information gathered from the ahove sources was
expressed as single item auestions. The questions were
erouned into.four sections, each preceded bv a sﬁh-heading
and nresented as follows:

1. ‘'Tvaluating the Coach's Personal Oualities

Thiis section of the inventorv included cuestions
that dealt with the characteristics that profile

a coach."



2. "Evaluating the Coach with resnect to Personal and

Professional Relationships

This section of the inventory included questions
that dealt with how the coach handles relationshins
with his/her athletes and other nrofessionals in the

field."”

N
.

"Evaluating the Coach's Organizational Skills

This section of the inventorv included questions
that related to the ability of the coach to structure
‘participation."

4. "Fvaluating the Coach's Performance as a Teacher and

Coach

This section of the inventory included questions

that dealt with the coach's ability to nerform those

duties associated with the coachineg nrofession.’

’

leasurement Technique

Lach ofAtho inventdry auestions assessed a sinagle
characteristic or hehaviour that was deened appronriate in
a coach. An answer sheet was sunplied with each questionnaire
(See Anpendix A). The resnondece was forced to select one
of the resnonse alternatives for each cuestion. There were
six alternative responses for each auestion item: 1) always,
2) often, 3) sometimes, 4) seldom, 5) never, () cannot
respond - not apnlicable. The resmonse alternatives were
numbered in this manner for all of the odd numhered

“questions. The scale was rcversed for the even numb:cred



auestions: 1) never, 2) seldom, 3) sonmetimes, 4} often,

5) always, 6) cannot resnond - not apnlicable. This
eliminated the possibility of an order influence. (llorrocks,
1964). The selection of a scale with six possible responses
allowed respondees consideralle discriminative ahility in
assessing the coach's attrihutes. Respondees would be able
to accurately interpret answers which resulted in finer

ratings (forrocks, 1964).
Validity

The content validity of the constructed questionnaire
rested on empirically validated assessments by competent
judges. [Lach question's validity was assessed by a panel
of judges, MN=18 (See Apnendix Y. An individual who met
5 out of the 5 following selection criteria cualified as a
nember of the panel of judges: 1) nracticing coach and/or,
2) provincial level and/or, 3) member of the Coaching
Association of Canada (CAC) and/or, 4) international athlete
and/or, 5) held a CAC Scholarshin. The judges received a
copy of the inventory with a letter (See Anmendix ()
instructing each to assess the content validity of the
nuestionnaire with respect to two criteria: 1) was the
auestion apnronriate for ecvaluating a coach, and 2) had at
least one coach been observed to exhibit the behaviour or
characteristié desired.

After the nanel's responses were received, two

considerations that the question was not anpropriate, or

22
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three considerations that the behaviour or characteristic
had not been seen, were deemed sufficient criteria to delete
the question from the nool due to a lack of validité.
The accentance rates were made high to yield valid content.
Each judge was also instructed to comment on the exnression
and claritv of each question as well as being asked to
sugrest other aquestion content that had not already been
covered. VWhere suggestions were made duestions were
formulated and added to the question pool. This was the
process for determining the Validity of the author
established items.

After the validity of the questionnaire was established
a readability check was performed to ensure that the meaning
of each auestion was understood by the resnondents. This
eliminated the nossibility of any question misinternretation.
Fifteen'subjects between the ages of 10 and 14 vears were
given the validated questionnaire with instructions to
underline words which were not understood. This was a
means of checking the clarity of communication hetween the

resnondents and the auestionnaire. Using Roget's College

Thesaurus (1958), some of the words which were not under-

stood were renlaced by simpler svnonyms.

Reliabilityv

Since each question carried its own importance, the
reliability for each qucstion was determined through a

test-retest procedure. he test-retest samnle involved



40 athletes from five different sport grouns. The
questionnaire was administered to each groun twice. The
interval between testing was one day. On each occasion the
auestionnaire was administered under a standardized testing
procedure. Disagreement of resnonses hetween test and
retest results were compared for each question. Any question
failing to elicit the same resnonse from the same subiect,
at least 64 per cent of the time, was deleted from the
questionnaire. This standard was exnected to ensure the
reliability of each cuestion item. This absolute criterion
was equivalent to the coefficient of determination for a
Pearson's Product loment Correlation Coefficient of r=.80.
This reliability screening process would reduce further the
nool of items. Those questions which remained were

deemed valid, reliable, and readable.

Discriminability

Since coaches are individuals and therefore, different
in behaviours and nersonal lLearing, it would he a necessary
attribute of the dcveloned tool that it be sensitive to
such differences. To evaluate whether the final test was
ahble to differentiate between coaches as revealed hy
athletes' answers,-a discriminant function analysis was
performed.on a number of sets of data (SPSS, !'ndate 7-9.
1979).

The test responses of athletes from five different

snorting environments were entercd as five distinct grouns
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of data. The ability of the analysis to predict group
menberships indicated the sensitivitvy of the test to locate
differences in the collective percentions of groups of
athletes of their respective coaches. Thus, if the
discriminant-analysis accurately predicted group membership
based on athlete answers it was considered that the question-
naire was scnsitive and extensive enough to locate the
reculiarities of a narticuiar coach. It was deamed that if
the analvsis vielded greater than 80% correct predictions

it would bte of a sufficient level of discriminability.
Objectivity

The depgree to which two different test administrators
nproduce the same test results in the same subjects was not
evaluated. Obijcctivity was facilitated by providing
standardized testing instructions and procedures for test
administrators (See Aprendix D). These instructions were
an adantation of an already existinp"set of instructions
and procedures which had previouslv been shown to elicit
reliable and honest resnonses (Rushall, 1976). The
anonvrous resvonding bv subjects' also encouraged honesty
and objectivity (Isaac & Michael, 1971).

To assess whether the questionnaire produced a
desirable mode of responding in subiccts, a nost-test
assessnent of response set was performed (N-= 84). The

procedure was as follows (See Appendix E).
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An anonvymous check list was handed to each subiect as
they comnleted their assessment. The check-1list
asked the athlete to indicate any of two things:
a) did they answer honestly, and
b) did they answer to give the best impnression of

the coaéh.
The resnonses were tallied. If the percentage of
honesty alternatives exceeded "N then the standardized
testine procedure was deemed to elicit the desirable

resnonse set in each athlete.

Final Questionnaire Form

-

The test underwent a variety of develormental stages.

I€ the test was shown to be discriminatine and standardized

it would be nroduced in a final form. That form was

develoned as follows.

1. The subsection headings that originally classified
sets of responses would be removed.

2. The questions would be re-numbered.

3. The auestions would be ordered so that each set of
response options alternated in secuence.

4. The answer sheet would be re-structured to nrovide
snace to underline the selected alternative for each
qu¢stinn.

Summary

This set of procedures was determined so that the

developed tool would have the following characteristics.



6.

It would he valid.

It would be reliable.

It would be readable'by athletes aged 11 vears and
older.

It would be sensitive for locating individual
characteristics of a coach.

It would be standardized in its administration.

It would provoke honest (accurate) resnonding in the
athletes who would take the tests.

The nroduction of a tool with these characteristics

would be a valuable addition to coaching science in that a

new alternative method of assessing coaching effectiveness

would have bheen develoned.



CHAPTER IV
NDISCUSSION & RESULTS
Item Poo{

Cne'of the rrincipal reasons for develoning this tool
was to give athletes a chance to exnress their opinions
about their coaches. With this intention, information
was gathered from: 1) a literature review of the features
of a good coach, 2) currently available auestionnaires
that assess coachineg/teaching nerformance, 3) the measurement
of coaching behaviours through observation scales, and
4) the oninions of experts in the field. Lach niece of
information was expressed as a simnle, single item question
or descrintion. The result of this procedure yielded

75 questions in the item nool relating to the characteristics

and behaviours that profile a good coach (See Anpendix A).
Validity

The cuestionnaire item nool that resulted was sent
to a ranel of judees, 1!=18, (See Anpendix B for a list of
authorities) who assessed its content validitv. T[ach
iudge anneared to have evaluated the ouestionnaire with
considerabhle interest. Based uron comments and suggestions
offerred by the ranel of authorities, some of the cuestions
on the auestionnaire were deleted (See Anpendix F), some

new questions were formulated and added to the question
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rool (See Anpendix G), and some of the questions were reworded
hut the auestion content remained similar (See Anpendix H).
After this procedure the item pool was reduced to 71 items.

After the content validity of the questionnaire was
established, a readability check was performed. This was
done so as to ensure that the questions would he understood
easily by potential resrondents. It was also dcemed
necessary that little or no interpretation of the auestion-
naire on the nart of the test administrator was needed.
Based unon the suggestions of the student judges some of
the auestions were reworded to be more easily understood

. /

(See Anrendix T1).

The result of the cohtent validity and readability

nrocedures vielded a valid nuestionnaire containing 71

questions (See Anpendix .J).

Reliability

his questionnaire was administered to five suhiect
grouns to evaluate reliabilitv. Administration of the
auestionnaire was simple. Iach eroup of subjccts was civen
a nre-test briefing as described in the test instructions
and procedures. They then proceeded to ansver the question-
naire.

To establish the questionnaire's reliability the
following criterion was met. Those questions which failed
to meet or exceed the (4 per cent standard were delcted

ffomvthe questionnaire (See Aprendix K). Of the 71 valid
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questions, 36 questions were deemed reliable and 35 questions
were deemed unrcliable and consequently, deleted. The
criterion that was used was stringent, that is, only
auestions which were replicated perfectly were deemcd
reliable. The reader should be aware that less stringent
methods of reliability assessment, such as the Pearson
Product Moment Correlation Co-efficient, could have been
used and may have indicated more items as heina relialle
than were accepted for this studv. This extreme stringency
was nurely a personal decision on Eehalf of the investigator
as it partially indicated response accuracy as well as
reliability. Questions which were deemed unreliable
included:
1. questions with negative connotations (for example,
see Arnpendix K, section 4, item 24),
2. questions which were abstractly vague in their
content naturc (for examnle, see apnendix K, section 1,
item 16), and
3. ouestions that contéined words which were understood
by the respondents as general concents but the
implication of the words snecifically for sport were
not understood (for examnle, see Appendix K, section 1,

item 4},

Restructuring

In order that the cuestionnaire be immediately useful

to coaches seeking evaluation through it, responses on the



scale were weighted to reflect the desirability of the
coaching characteristics expressed in each question. For
example, the response scale for the question, '"the coach is
dedicated to the sport,' now ammears with a 5 weighting
corresponding to "always', 4 for "often', 3 for ''sometimes'",
2 for ''seldom', 1 for 'never'" and 0 for 'mot applicable'.

On the original answer sheet 1 corresnonded to "always',

2 to "often", 3 to ''sometimes', 4 to ”seldom", S to 'mever’,
and 6 to '"'cannot respond - not applicable'.

This re-ordering was necessarv. On the original
answer sheet the order of the responses on the scale was
reversed but the weighting remained the same throughout.
This re-organization of weights instituted the development
of a scale score, that is, each athlete evaluates a coach
on 36 questions with a maximum score of 5 and a minimum
score of 0 possible for each question. In evaluating a
scale score 0 responses are ignored. This means that the
final test version yields a maximum score of 180 and a
minimum score of.O for each individual athlete's set of
data (See Apnendix L). This scaling process, which Was
produced through the use of a comnuter nrogram (SPSS,
Update 7-%. 1979), allowed the test results to be
internreted as: 1) a total test scorc for cach athlete,

2) an average score for each item, and 3) an avcrage

total test score for all athletes.

31



Discriminability

The questionnaire that was developed had been shown
to be valid, readable, reliable, standardized, and capable
of producing item, subject, and groun scores. The final
assessment of its utility was to evaluate whether the data
geneiated for different coaches was sufficiently sensitive
to discriminate the individual characteristics of those
coaches.

Athletes from five different snorting environments
were asked to evaluate their coaches on the develored tool
(rowers N=18; divers N=12; swimmers MN=28: skaters N=16;
aﬁd skaters !M=€). The standardized administrative procedures
were followed in conducting the evaluation.

The discriminant function analysis yielded several
statistics which were noteworthy.

1. Inter-item correlations were low. Only three of the
1269 inter-correlations exceeded r=.6, the ﬁajority of
vielded figures ranging between r=.2 and 0. No significant
neéative correlations were revealed. The questionnaire
therefore, was deemed to consist of uniaue items which
contributed positively to establishing a total testvscore.

2. All questions weighted heavily in at least one of the
four standardized canonical discriminant fﬁnctions that
were produced (See Appendix M). This indicated that each

question contributed to the discriminability of the

questionnaire.
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‘3. The four discriminant functions all contributed to
statistically significant reductions in predicted variance
(See Table 1). These functions when combined produced
accurate group membership predictions in 80 of 80 cases.
This indicated that the afhlete responses in evaluating
“coaches accurately reflected the individual differences

of the five coaches.

4. The test results were able to discriminate groun
memberships perfectly. Table 2 indicates the five group
centroids for each of the four discriminant functions of
the analysis. That perfect group discrimination was
develored, indicated that the questionnaire was sensitive
to the characteristics and nuances of individual coaches.

The original data (36 item responses for the 80
subjects) used in this analysis are included in Appendix N.
This final assessment of the qualities of the developed
questionnaire indicated that it discriminated between |

coaches from different sports verv effectively.

Standardization Assessment

The administrative procedures were evaluated to see
if they indeed did establish an honesty set for responding
in the athletes. A total of 84 subjects in 3 different
sports were given the finallform of the aquestionnaire under
standardized testing conditions. On the post-testing-
evaluation form the responses were as follows: 1) 100%
indicated they respbndéd honestly, and 2) 0% indicated they

tried to make the coach look good.
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These figures substantiate that the standardization

procedure for the questionnaire develops the correct

response set for honesty in subjects.

Summary

It is impossible to prove that the questionnaire

develoned in this study does, in fact, measure a coach's

nerformance. This was outside the scope of the study.

‘Sincere efforts have been devoted to ensure that the

auestionnaire has fulfilled its intended purpose. It is

an assessment tool, anpropriate for completion by athletes,

to indicate their perceptions of a coach's performance.

On this basis the following assumptions have been made:
The guestionnaire in its final form indicates the
desirable characteristics of a coach that can be
measured reliably and validly by athletes.

The auestionnaire is a mcasure of the characteristics
of a good coach, as it was derived by develoning a

list of the good characteristics of a coach and did
not focus on cataloguing characteristics considered
inappropriate or undesirable for a cnach.

The total score is a measure of how much of an "ideal’ -
coach exists in the coach that is measured.

When a resnonse is "N that resnonse is ignored for
internreting the ocuestion and the final score.

Py focusing on the good characteristics, test results

rositively notivated the coach to achieve more of



the good characteriStics that are evaluated. If
negative characteristics were to have been emphasized
then a coach might attempt to rid the negative charact-
eristics rather than trving to do more or improve

upon the good coaching hehaviours. Therefore feedback
from the analysis directs coaches to improve positive
behaviours which may be incompatible with negative

behaviours (which are not measured).

tlarking the Test

The test vields threce scores. These can be hand

comnuted. The nrocedurcs for manually nrocessing the results

are described below.

A. Test Item Score

A score is derived for each test item. A low score
indicates a coaching weakness which can bhe internretcd as
being an area of coaching performance that needs to be

revy,

imnroved. The computation is as follous:

1. Disregard the "0 not anpronriate’ category resnonses.

2. For eaéh category rnultinly the scorc weight (the number
which nreceeds it on the answer sheet) by the number
of mersons who resvonded to that category.

3. Add the total of the five category scores and divide
this total by the numter of athletes who responded to
the 1 through five alternatives.

4, This yields a test item scoreAwhich is the average score

for the categories disregarding the 'not appronriate’

responses.,



B. Total Test Score

The total test score ranges between 0 and 180, It is
derived by simply adding all the test item scores as computed
above. The computation is as follows:

1. Sum all the test item scores.

2. If a test item yvields a score of 0, that is, no one
answered any category other than ''not apnropriate' then
the 0 is still included.

C. Percentage Test Score

The percentage test score is simply another way of
expressing the total test score. It consists of converting
the total test score to a percentage. The computation is
as follows:

1. Multiply the total test score by 100 and divide the

result by 180.

2. The score that is developed ranges from 0 to 109,

Any of the above developed scores can bhe used for
comparison purposes, that is, coaches from different
environments or sports can be compared since the questionnaire
was developed independently of the tynme of coach or sporting

environment.
Purposes

‘Considering each set of test data individually provides
specific feedback to the coach for each individual athlete

(see Appendix 0). The evaluation is interpreted on a one



to one basis. Individual total scores give the coach a
better understanding of how each athlete relates to him/her.
The higher the score out of the possible 180, ‘indicates

how much of a good coach the athlete perceives in the

coach.

Item scores serve as diagnostics indicating strengths
as well as specific weaknesses and coaching characteristics
which can be improved upon; A low score for a particular
question item indicates that on the basis of the athlete's
assessments, the coach needs to improve upon that particular
characteristic or behaviour.

A total test score presents an overall assessment of
coaching as perceived by all of the athletes. Iligher or
improved scores can be interpreted as better coaching per-
formances.

The constructed tool can be used for coaching assess-
ment in practical or research studies irrespective of the
sport. This thesis was delimited to producing a tool for
assessing a coach's performance and not conducting research
studies using it. Its use in research remains as a topic

or topics for future theses.
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questionnaire item pool was sent to a panel of expert
judges (N=18) who assessed its content validity. Judges
evaluated each question item and based upon their comments
and suggestions, some of the questions were deleted, some
new questions were formulated and added to the question
nool, and some of the auestions were altered slightly. The
evaluation by the panel of judges reduced the item pool
to 71 questions.

Once the questionnaire's conteht validity was established
a readability check was performed to ensure that each
question would be understood by potential respnondents. Based
unon the suggestions of the student judges some of the
question items were reworded to be more easily understood
by the young respondents.

The questionnaire was then administered to five subiect
gro&ps, a total of 40 athletes, to evaluate reliability.
The questionnaire was administered to each groun twice under
standardized testine procedure. This disagreement of
resnonses bhetween test and retest results were comnared for
each question, to determine the reliability of the cuestion-
naire. Of the 71 valid questions, 36 questions were deemed
rcliable and remained and 35 auestions were deemed unreliable
and deleted.

It was necessary for the questionnaire to have the ability
to differentiatc between coaches as revealed hy athlete's

answers. 10 establish the discriminahility of the test a

discriminant function analysis was performed on the five



CUAPTER V
CONCLUSIONS

A 36 item questionnaire was constructed. Tts intended
nurnose was to provide an assessment tool to judge coaching
nerformance, that was appronriate for commletion by athletes.
Since the questionnaire's validity, reliability, discrimin-
ability and objectivity were established it is believed that
the questionnaire does measure what it was intended to;
the occurrence of the characteristics and hehaviours that
profile a good coach.

The auestionnaire in its final form was simple to
administer and to evaluate. The questions were easily
understood by the respondents and required little or no
internretation on the part of the administrator.

I'ith resvect to the results of this study, the auestion-
naire is acceptable as an assessment tool to judge a coach's
perfornance and anrronriate for comnletion by his/her

athletes.

Summary

e e e

One of the princinal rcasons for develoning this tool
was to give athletes a chance to exnress their orinions about
their coaches. With this intention, information relating
to the characteristics and behaviours that nrofile a good
coach was gathered from four different information sources.

This procedure yielded an item nool of 75 questions. This

40



distinct grouns of data from different sports. The ability of
the analysis to yield‘an acceptable percéniage of group member-
ship predictions indicated the sensitivity of the test to locate
differences in the collective perceﬁtions of groups of athletes
of their respective coaches.

Objectivity was facilitated bv nroviding standardized
testing instructions and nrocedures for test administration.

To assess whether the questionnaire encouraged honest and
objective resnonses in subjects, an assessment O6f resnonse
sets was performed. An anonvmous check list completed hy
each subject pnrior to the comnletion of the questionnaire
indicated that the standardization procedure for the question-
naire developed the correct response set for honesty in
subjects.

The original questionnaire underwent a variety of
develonmental stages. In its final form a 36 question item
questionnaire was produced. It was shown to be a valid,
reliable, readahle, standardized assessment tool that had
discriminative power and provoked honest, accurate respond-
ing in subjects. The test was canable of providine immediate
feedback to coaches seceking evaluation through it. Resnonses
on the scale were weighted to reflect the desirability
of the coaching characteristics exnressed in each question.

The test produces item, subject, and group scores for assess-
ing the characteristics and behaviours that profile a good
coach. It provides a total score which can be interpreted

by the coach as a measure of how much of an 'ideal' coach

exists in him/her.
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Recommendations

The quesfionnaire constructed in this thesis is a
valuable additionrto the science of.coaching. A new
alternétive tool for assessing coaching effectiveness has
been developed. It focuses oﬁ good characteristics encourag-
ing coaches to improve positive behaviours which may be
incompatible with negative bhehaviours (which are not
measured) .

The use of this questionnaire as an evaluative instru-
ment for coaching will contribute to educationally sound
programs directed by commetent individuals contributing
positively to the development of athletes. The intent of
~an insfrument to evaluate coaches is not to imnose any
threat but to focus on the benefits that will result for the
participant and the coach. Athlete-ratings of a good
coach also have limitations and should never be treated as
comnlete and total assessment of all aspects of coaching
but their merit cannot be overlooked.

The constructed tool can be used for coaching assess-
ment in nractical or research studies irrespective of the
sport. This thesis produced a tool for assessing a coach's
rerformance. Its use in research remains as a tonic for

future theses.
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COACH EVALUATION

This inventory asks you to rate your coach on a number of
characteristics. Be honest and fair in your answers.

Mark all your responses on the questionnaire. Do not
sign your name, :

Evaluating the Coach with respect to personal and Professional
Relaticnships

1« I feel that I can trust the coach,
1 2 3 L 5

always often sometimes seldom never
2. I like the coach.
1 2 3 4 5

always often sometimes seldom never

3« The coach is concerned about the welfare of each athlete on the

team/club, '
1 2 3 4 5
always ‘often sometimes seldonm never

4, The coach finds ways to make all members feel good about themselves.
1 2 3 b 5
always often sometimes seldom never

5« The coach is interested in me as a person,
1 2 3 L 5

always often sometimes seldom never

6. The coach is available for assistance with personal problems}
1 2 3 4 5

always often sometimes seldom never

7. The coach has the respect of the athletes.
1 2 3 4 5

always often sometimes seldom never

_8. At team meetings athletes are given an opportunity to make their
opinions known,
1 2 3 4 5
always often sometimes seldom never

9. On this team/club the athletes have fun.,
1 2 -3 L 5

always often sometimes seldom never

10. The coach handles himself/herself in a controlled manner, setting
a positive example for the athletes.
1 2 3 b4 5

always often sometimes seldom never
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11« The coach stays calm during competitions.
1 2 3 4 5

always often gometimes seldom never

12, The coach's conduct toward athletes at competitions is sportsmanlike,
1 2 3 L 5
always often sometimes seldom never

13. The coach's conduct toward officials at competitions is spoftsmanlike,
1 2 3 b 5
always often sometimes seldom never

14, The coach maintains a good relationship with individual member's parents.
1 2 3 b 5
always often sometimes seldom never

15. The coach tries to keep team/club morale or spirit high.
‘1 2 3 b 5
always often sometimes seldom never

16. The coach has confidence in the athlete's ability to accomplish
his/her goals.
1 2 3 LI-V 5

always often sometimes seldom never

17« ‘The coach allows the athletes time for relaxation and activities
outside the sport,
1 2 3 Ly 5

always often sometimes seldom never

Evaluating the Coach's Personal Qualities

1. The coach is dedicated to the sport.
1 2 3 b 5

always often sometimes seldom never

2. The coach is patient,
1 2 3 L 5
always often sometimes seldom never

3« There is understanding between the athletes and the coach.
1 2 3 L 5 ‘

always often sometimes seldom never

L, The coach is enthusiastic.
1 2 3 L 5
always often sometimes seldom never

5 The coach refrains from abusive or foul language.
1 2 3 L 5

always often sometimes seldom never
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sets an example for the athletes by appearance.

2 3 b 5

often sometimes seldom never

is a source of inspiration,:
2 3 L 5

often sometimes seldom never

displays maturity in his/her judgement.
2 3 L 5

often sometimes seldom never

works as hard as the athletes do.
2 3 b 5

often sometimes seldom never

is a disciplinarian,
2 3 b 5

often sometimes seldom never

provides attention to each individual on the team,
2 3 4 5

often sometimes seldom never

is encouraging despite a loss in competition.
2 3 ' b 5

often sometimes seldom never

is confident with the decisions he/she makes.
2 3 4 5

often sometimes seldom never
does have a sense of humour,.
2 3 4 5

often sometimes seldom never

has a policy of equal treatment for all athletes in the

same situation,

The coach tries to relive his/her own ambitions through

2 3 L 5

often sometimes seldom never

the

athletes' efforts,.

6.
1
always
7. The
1
always
8. The
o‘
always
90 The
1
always .
10. The
1
always
11. The
1
always
12. The
1
always
13, The
1
always
11'1'. The
1
“always
15. The
1
always
16,
1
always

2 3 4 5

often sometimes seldom never

Evaluating the Coach's Performance as a Teacher and Coach

1.
1
always
2. The
1

always

The coach is too concerned about winning,

2 3 b 5

often sometimes seldom never

coach knows the fundamentals of the sport,

often sometimes seldom never



3. The
1
always
L". The
1
always
50 The
1
always
6. The
1
always
7« The
1
always
8. The
1
always
9. The
1
always
10. The
1
always
11. The
1
always
12. The
1
always
130 The
1
always
11‘". The
1
always
150 The
1
always
16. The
can
1

always

coach makes sure the team is physicilly prepared for each competition.
2
often sometimes seldom never
coach prepares the team mentally foz each competition,
2 3 5
often sometimes seldom never
coach experiments with new coaching methods and ideas.
2 3 b 5
often sometimes seldom never
coach recognizes individual differences in ability.
2 3 4 5
often sometimes seldom never
coach lets the athletes have a hand in setting their own goals,
2 3 b 5
often sometimes seldom never
coach expresses his/her aims and obiectives clearlye.
2 3 5
often sometimes seldom never
coach is a good teacher.
2 3 b 5
often sometimes seldom never
coach encourages athletes to be independent.
2 3 4 5
often sometimes seldom never
coach's instructions are easily understood. ‘
2 3 b 5
often sometimes seldom never

goals that the coach sets for the athletes are realistic,.

2 3 b 5

often sometimes seldom never

goals that the coach sets for the team are realistic.
2 3. 4 5

often sometimes seldom never

coach uses movies or video to point out errors.
' 2 3 4 5

often sometimes seldom never

coach uses demonstrations to help the athletes to understand.
2 3 4 5

often sometimes seldom never

coach assesses each individual's progress regularly so improvement
be measured.
| 2 3 b 5

often sometimes seldom never
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17. The coach provides feedback for the correction of errors in technique.

1 2 3 N 2

always often sometimes seldom never

18, After a performance the coach compliments the good part of the ‘
performance but also points out the areas that could be improved upon.

1 2 3 L 5
always often sometimes seldom never
19. The coach rewards athletes with his/her approval.
1 P4 3 4 5
always often sometimes seldom never

20, The coach tells athletes what to do but does not spend enough time
telling them how to do it,
1 2 3 4 5
always often sometimes seldom never

21. The coach concentrates om fault finding.
1 2 3 4 5

always often sometimes seldom never

22, The coach rewards effort as much as results,
1 2 3 L 5
always often sometimes seldom never

23. The coach teaches athletes how to handle failure,
1 2 3 L ‘ 5

always often sometimes seldom never

2k, The coach uses mistakes to provide the information needed to help
improve performance.
1 2 3 4 5
always often sometimes seldom never

25. . The coach is constructive in offerring criticism.
1 2 3 L 5
always often sometimes seldom never

26. The coach offers punishment for poor performance.
1 2 3 b .5
always often sometimes seldom never

27. The coach yells at athletes embarrassing them in front of other
team members,
1 2 3 b 5
always often sometimes seldom never

28, The coach knows how to teach difficult skills.
1 2 3 L 5

always often sometimes seldom never

29, The coach uses positive methods to motivate athletes.
1 2 3 L 5
always often sometimes seldom never
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30, The coach attends clinics and workshops to stay abreast of new
coaching methods,

1 2 3 4 5

always often sometimes seldom never

Evaluating the Coach's Organizational Skills

1. The training program set up by the coach is effective.
1 2 3 L 5
always often sometimes seldom never

2. The coach provides training sessions that are organized.
1 2 3 L 5
always often sometimes seldom never

3« The coach is in command during practice.
1 2 3 b 5

always often sometimes seldom never

4, The coach is concerned about the health and safety of the athletes
during practice.
1 2 3 b 5

always often sometimes seldom never

'S¢ The coach makes the best use of the time available for practice.
1 2 3 4 5
always often sometimes seldon never

6. The coach keeps accurate records of each athlete's performance.
1 2 3 It 5
always often sometimes seldom never

7« The coach considers the needs of each athlete in individualizing
training to maximize potential, '
1 2 3 b 5

" always often sometimes seldom never

8. The coach interacts with each athlete daily at training,
1 2 3 b 5
always often sometimes seldom never

9. The coach encourages athletes to keep log books so they can measure .
their own improvement.
1 2 3 b 5

always often sometimes seldom never

10, The coach makes training challenging.
1 2 3 4 5
always often sometimes seldom never

11. The coach varies training sessions to maintain interest and prevent
boredom, -
1 2 3 b4 5

always often sometimes seldom never



12, The coach sits down with every team member regularly to discuss
their progress. '
1 ‘ 3 4 5

always often sometimes seldom never

Anx other suggested guestions or comments.

93]

(92



Pleaze circle your answers.

APPENDIX A

ANSWER SHEET

Evaluating the Coach's Personal Qualities

1. 1)always 2)often 3)sometimes U4)seldom S)never 6)cannot respond-not applicable
2. 1)never 2)seldom 3)sometimes U4)often S)always 6)cannot respond-not applicable
3., 1)always 2)often *)sometimes U4)seldom S)never &)cannot respond-not applicable
L, 1)never 2)seldom 3)sometimes U4)often 5)always 6)cannot respond-not applicable
5. 1)always 2)often 3)sometimes 4)seldom 5)never 6)cannot respond-not applicable
6. 1)never 2)seldom 3)sometimes L)often 5)always 6)cannot respond-not avplicable
7. 1)always 2)often 3)sometimes L4)seldom S)never 6)cannot respond-not applicable
8« 1)never 2)seldom 3)sometimes L)often 5)always 6)cannot respond-not applicable
9. 1)always 2)often 3)sometimes U4)seldom S)never 6)cannot respond-not applicable
1Ce. 1)never 2)seldom 3)sometimes 4)often 5)always 6)cannot respond-not applicable
11. 1)always 2)often 3)sometimes U4)seldom G5)never 6)cannot respond-not applicable
12. 1)never 2)seldom 3)sometimes 4)often 5)always 6)cannot respond-not applicable
13, 1)always 2)often 3)sometimes UL)seldom 5)never 6)cannot respond-not applicable
14. 1)never 2)seldom 3)sometimes U4)often 5)always 6)cannot respond-not applicable
15. 1)always 2)often 3)sometimes U4)seldom 5)never 6)cannot respord-nct applicable
16. 1)never 2)seldom 3)sometimes 4)often 5)always 6)cannot respond-not applicable
Evaluating the Coach wit*» respect to Personal and'Professional Relationships
1. 1)always 2)often 7)sometimes 4)seldom S)never 6)cannot respond-not applicable
2. 1)never 2)seldom 3)sometimes 4)often  S)always 6)cannot respond-not applicsble
2. 1always 2)often 3)sometimes U4)seldom 5)never 6)cannot respond-not applicable
« Tnever  2)seldom 3)sometimes 4)often  5)always 6)cannot respond-not applicable
. 1)always 2)often 3)sometimes U4)seldom 5)never 6)cannot respond-not applicable
€. 1)never 2)seldom 3)sometimes 4)often. 5)always 6)cannot respond-not applicable
. 1)always 2)often 3)sometimes U4)seldom 5S)never 6)cannot respond-not applicable
. 1)never 2)seldom 3)sometimes U4)often 5)always 6)cannot respond-not applicable
9. 1)always ?)often 3)sometimes 4)seldom 5)never 6)cannot respond-not applicable
10. 1)never 2)seldom 3)sometimes h)ofteﬁ S)always 6)cannot respond-not applicable
11. 1)always 2)often 3)sometimes U4)seldom 5S)never 6)cannot respond-not applicable
12. 1)never 2)seldom 3)sometimes 4)often  5)always 6)cannot respond-not applicable
13. 1)always 2)often 3)sometimes U4)seldom S)never 6)cannot respond-not applicable



14, 1)never
15, 1)always

Evaluating the Coach's OrganizationalASkills

2)seldom
2)often

3)sometimes

Z)sometimes

Lyoften
4)seldom

1.
2.
3.
L,
Se
6o
7e
8.
9.
10.
11.

1)always
1)never
1)always
1)never
1)always
1)never
1)always
1)never
1Malways
1)never

1)always

Evaluating the Coach's Performance

2)often

.2)seldom

2)often
2)seldom
2)often
2)seldom
2)often
2)seldom
2)often
2)seldonm
2)often

3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes

3)sometimes

4)seldom
L)often
4)seldom
4)often

h)seldom

L)often
4)seldom
L)often
L)seldom
h)éften
L)seldom

S)always

" S)never

S)never
S)always
5)never
5)always
5)never
5)always
S)never
S)always
S)never
S5)always

5)never

€)cannot

6)cannot

6)cannot

6)cannot

6)cannot

6)cannot
6)cannot
6)cannot
6)cannot

6)cannot

6)cannot

6)cannot

6)cannot

as a Teacher and Coach

1. 1)always
2a
3.
L,
5.
6.
7
8.
9.
10.
1.
12.
13
14,
15.
16.
17.
- 18.

1)never
1)always

1)never

1)never
1)a1wéys
1)never
1)always
1)never
1)always
1)never
1)always
1)never
1)always
1Inever
1)always

1)never

1)always .

2)often

2)seldom
2)often
2)seldom
2)often
2)seldom
2)often
2)seldom
2)often
2)seldon
2)often
2)seldon
2)often
2)seldon
2)often
2)seldom
2)often
2)seldom

Z)sometimes
3)scmetimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes
%)sometimes
3)scmetimes
3)sometimes
3)sometimes
%)somnetimes
3)sometimes
3)sometimes

3)sometimes

It)seldom
4)often
L)seldom
L)often
4)seldom
b)often
4)seldom
k)often
L4)seldom
4)often
L)seldom
L)often
L4)seldom
L)often
4)seldom
L)often
4)seldon
L)often

S)never
S)always
S)never
5)always
5)never
S5)always
S)never
S)always
S)never
S5)always
S5)never
5)always
S)never
S)always
S)never
S)always
S)never

5)always

6)cannot
6)cannot
6)cannot
6)cannot
6)cannot
6)cannot
6)cannot
6)cannot
€)cannot
6)cannot
6)cannot
5)cannot
6)cannot
6)cannot
6)cannot
€)canrot
b)cannot

6)cannot
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respond-not

respond-not

e

respond-not
respond-not

respond-nct

respond-not

respond-not
respond-rot
respond-not
respond-not
respond-not
respond-not

respond-not

respond-not
respond-not
respond-not
respond-not
respond-riot
respond-nct
respond-not
respond-not
respond~-not
respond-not
respond-not
respond-not
respond-not
respond-not
resyond-not
resvond-not
respond-not

respond-not

applicable
applicable

applicable
applicable
applicable
aprlicable
applicable
applicable
applicable
applicable

‘applicable

applicable
applicable

applicable
aprlicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
aprlicable
applicable
applicable
applicable
applicable

applicable



19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29.

1)always

1)never
1)always
1)never
1)always
1)never
1)always
1)never
1)always
1)never

1)always

2)often

2)seldom
2)often
2)seldom
2)often
2)seldom
2)often
2)seldom
2)often
2)seldom
2)often

3)sometimes

3)sometimes
3)sometimes
3)sometimes
3)sometimes
Z)sometimes
3)sometimes
3)sometimes
3)sometimes
3)sometimes

3)sometimes

k)geldom

Y)often
4)seldom
4)often
4)seldom
4)often
L)seldom
L)often
L)seldom
L)often
4)seldom

3.

S)never

S)always
5)never
5)always
S)never
5)always
5)never
S)always
5)never
S)always

S)never

6)cannot

6)cannot
6)cannot
6)cannot
6)cannot
6)canno£
6)cannot
6)cannot
6)cannot
6)cannot

6)cannot
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respond-not

respond-not
respond-not
respond-not
respond-not
respond-not
respond-not’
respond-not
respond-not
respond-not

respond-not

applicable

applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
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APPENDIX B

Panel of Judges

1.

10.

11.

13.

14.

15.

16.

17.

18.

19.

Dr. Geoff Gowan - Preéident of CAC

Don Talbot - Lxecutive Director of the Australian
Institute of Sport

Mils Vikander - National Coach

Dr. Frank Pyke - Canberra College of Advanced Education
Abby Hoffman - Director of Sport Canada

Jack Donohue - National Coach

Bob Thayer - National Coach

Dr. Nancy %Wood - Technical Consultant of CAC

Elizabeth McKinnon - International Athlete

" Graham Smith - Coach

Dr. Larrv Holt - Coach/Srort Scientist
Maureen Grace - Coach

Dr. BrycerTaylor - Doard of Directors CAC
Dr. Cal Rotterill - foach/Sport Psvchologist
Dale Bradshaw - Coach

John Bales - Mational Coach

Dr. Cameron Blimkie - Assistant Technical Co-ordinator
of CAC e S wme

Pr. larry Leith - Level TIT forurse Conductor

Terry Valeriote - 'CCP Co-ordinator
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Lakehead University

THUNDER BAY, ONTARIO. CANADA. POSTAL CODE P78 5E!

SCHOOL OF PHYSICAL EDUCATION & QUTDOOR RECREATION

/TITLE//FIRST//LAST/
/POSITION/
/ORGANIZATION/
/STREET/

/CITY/

/PROVINCE/

Dear /FIRST/:

Please find enclosed a number of materials that are as-
sociated with a research project that Ms. Karen Wiznuk
is conducting to complete her thesis for the Master of
Science degree in the Theory of Coaching at Lakehead
University. We would like to solicit your help in evalu-
ating these materials.

The project is concerned with developing an inventory
for the evaluation, by athletes, of a coach's perfor-
mance. The gquestions that are contained represent those
qualities or behaviours that are considered desirable in
a coach. The questions contained in the inventory have
been selected from three sources:

1) a literature review of features of a good coach;
2) the measurement of coaching behaviors through

- the use of observation scales; and
3) related questionnaires.

It would be appreciated if you could read through each
guestion and evaluate it on two grounds:

1) Is the question appropriate for evaluating a
coach? If not please mark the question alongside its
number with the letters DA.

2) Have you seen at least one coach exhibit the
behavior or characteristic described? If not, please
mark the question alongside its number with the letters
NS.

Thus, you only have to mark the questions that are de-
ficient in either or both these qualities. Please feel
free to comment on the expression, particularly ambigu-
ity and clarity. If you could suggest other questions or
question content it would be appreciated.

-...2
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....2

Your co-operation in this project would be most helpful.
Once the study is completed a copy of the questionnaire
will be forwarded to you. Would it be too much to ask
that your evaluation be completed and returned within
the next two weeks?

For you convenience a stamped return envelope is inclu-
ded in this package for the response. If you are not
able to participate could the enclosed materials be re-
turned?

Thank you for your attention to this matter.

Sincerely yours,

Brent S. Rushall, Ph.D. Karen Wiznuk, B.P.H.E.
Professor Graduate-—-assistant

encls.
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INSTRUCTIONS FOR ADMINISTERING THE COACH EVALUATION QUESTIONNAIRE

PRELIMINARY PROCEDURES

Check the number of test booklets and answer sheets which have been supplied.

Make sure the number of persons taking the test does not exceed the number of
books and answer sheets available,

Schedule a time period of at least 30 minutes for testing. The test takes from
10 to 20 minutes to complete and administration takes 10 minutes.

Obtain an adequate testing site (well-lighted, quiet, comfortable writing
facilities). '

Obtain a supply of pencils with erasers for each individual.
Notify those who are taking the test, where and when the testing will be done.
Read the testing instructions to become fully aware of what must be done in

the testing situation. It is advised that the test administrator complete the test
to become familiar with the content.

TESTING PROCEDURES

A. Preparation

1.

2.

Prepare the testing room beforehand. The room should be comfortable and
well-lighted.

Check the testing materials. Insert an answer sheet into each questionnaire.
Make sure there is an extra supply of pencils with erasers.

Do not crowd the test subjects. It is essential that all subjects work
individually.

Do not give out any materials until the apropriate time.
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Page 2

B. Administering the Test

1‘

2.

When the athletes are seated and the tester decides to administer the test, no
more people should be allowed into the room.

Read the following passage to the group:

"The questionnaire that you are about to answer concerns your association with
your coach. Your answers will be marked and analyzed by a computer.*

The results of this testing will be 'used to tel!jour coach his/her areas of
weakness and strength. This information is designed to help your coach do a
better job of coaching.

You will notice that there is no place on the answer sheet or test for you to
put your name. Since you will be answering anonymously you should be as exact
in your answers as is possible. It is important that you answer the test as
truthfully as possible. If you are not prepared to answer the test truthfully it
is better for you not to take the test and you should leave the room now.
(pause)

You are now in testing conditions so there will be no further talking. There is
an answer sheet inside each questionnaire. Do not write anything but read the
cover of the questionnaire."

Hand out the questionnaires.
Read the questionnaire instructions aloud to the group.
Check that each athlete has a questionnaire and an answer sheet.

Instruct each subject to:

"Mark the answer sheet only and not the questionnaire. Are there any
questions? When you have finished answering the questionnaire bring it and the
answer sheet to me and leave the room. Turn the page and begin."

After about five minutes say to the subjects:

"Make sure the question you are answering matches the question you are
marking on the answer sheet."

Some subjects will be slow in trying to provide the most truthful information
possible. A wide range of response rates is normal. The information in. the
questionnaire is sufficiently interesting to maintain the attention of the test
subjects for a considerable period of time.

* A computer analysis of results is available through Sports Science Associates,

376 North Algoma Street, Thunder Bay, Ontario, Canada P7A 5B6 (807-345-6324).
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PLEASE CIRCLE ONE OF THE FOLLOWING

YES NO I answered this test to make the
coach look good

YES NO I answered this test the way I
truly and honestly felt

YES NO I answered this test the way
that I thought I should even
though I would have liked to put
down some different answers

HAND THIS SHEET BACK TO THE TESTER



APPENDIX F
Questions deleted after the validity check by the panel of
judges.

Evaluating the Coach with respect to Personal and Professional
Relationships

11. The coach stays calm during comnetitions.

14. The coach maintains a good relationshin with individual
member's parents.

16. The coach has confidence in the athlete's ability to
accomplish his/her goals.

Evaluating the Coach's Personal Cualities

9. The coach works as hard as the athletes do.

16. The coach tries to relive his/her own ambitions
through the athlete's efforts. '

Evaluating the Coach's Performance as a Teacher and Coach

9, The coach is a good teacher.
13. The goals that the coach sets for the team are realistic.

25. The coach is constructive in offerring criticism.

IFvaluating the Coach's Organizational Skills

1. The training nrogram set up by the coach is effective.
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APPENDIX G

New question content added upon suggestion by the panel of
judges.

Evaluating the Coach with respect to Personal and Professional
Relationships

15. The coach is interested in the athlete's schoolwork or
occupation. '

LEvaluating the Coach's Personal Qualities

13. The coach's physical anpearance sets a good example for
the athletes.

16. The coach expects too much from the athletes.

Evaluating the Coach's Performance as a Teacher and Coach

28. The coach knows when to use discipline and when not to.

29. The coach is willing to seek other input when making
critical coaching decisions.
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APPENDIX H

Question content that remained similar but the questions
were reworded upon suggestion by the panel of judges.

Evaluating the Coach with respect to Personal and Professional

Relationships

7.
3

(2]

10.

10.

15.

13.

17.

14.

The coach has the respect of the athlete.
I respect the coach.

The coach is concerned about the welfare of each
athlete on the team/club.
The coach is concerned about the welfare of each

~athlete.

At team meetings athletes are given an opportunity to
make their opinions known.

At meetings of athletes the coach sives everyone a
chance to make their oninions known.

On this team/club the athletes have fun.
Under the coach the athletes enjoy a positive sporting
exnerience.

The coach handles himself/herself in a controlled
manner, setting a positive example for athletes.
The coach sets a positive example during competitions.

The coach tries to keep team/club morale or snirit
high.

The coach tries to keep the athlete's morale or spirit
high. :

The coach allows the athletes time for relaxation and
activities outside the sport.
The coach encourages social activities for the athletes.

Evaluating the Coach's Personal Qualities

There is understanding hetween the athletes and the
coach.
The coach communicates with the athletes.

The coach sets an example for the athletes by anpearance.
The coach dresses appronriately setting a good example
for athletes to follow.

The coach is a source of inspiration.
The coach is a source of motivation.



11.
10.
13.
12.

14.
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The coach displays maturity in his/her judgement.
The coach's judgement is based on reasoning and/or
consideration.

The coach provides attention to each individual on
the team.
The coach gives attention to each individual athlete.

The coach is confident with the decisions he/she makes,
The coach appears to be confident with the decision
he/she makes.

The coach does does have a sense of humour.
The coach has a sense of humour.

The coach has a policy of eaual treatment for all
athletes in the same situation.

The coach has a policy of equal treatment for all
athletes.

Evaluating the Coach's Performance as a Teacher and Coach

14.
12.

20.

18.

26.
23.

The coach is too concerned about winning.
The coach emphasizes winning too much.

The coach knows the fundamentals of the sport.
The coach teaches the fundamentals of the sport.

The coach makes sure the athletes are physically
prepared for each competition.
The coach makes sure the athletes are ohv51ca11v
prepared for each competition.

The coach prepares the team mentally for each competition.
The coach makes sure the athletes are mentally prepared
for each comnetition.

The coach lets the athletes have a hand in setting their
own goals.

The athlete's goals are set by the coach and the

athlete together.

The coach uses movies or video to point out errors.
The coach uses visual aids to point out errors.

The coach tells athletes what to do but does not spend
enough time telling them how to do it.

When the coach tells athletes what to do, he/she does
spend enough time teaching them how to do it.

The coach offers punishment for poor performance.
The coach reacts negatively toward athletes who display
a poor nerformance.



The coach yells at athletes embarrassing them in front
of other team members.

The coach yells at athletes embarrassing them in front
of others.

Evaluating the Coach's Organizational Skills

7.

6.

~ o

12.

11.

The coach considers the needs of each athlete in
individualizing training to maximize vpotential.

The coach considers the needs of each athlete in
individualizing training to maximize his/her athletic
potential.

67

The coach interacts with each athlete daily at training.

The coach interacts with each athlete at training.

The coach sits down with every team member regularly
to discuss their progress

The coach sits down with every athlete regularly to
discuss their nrogress.
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APPENDIX I

Ouestions reworded after the readability check unon suggestion
by the student judges.

Evaluating the Coach's Personal (Qualities

5. The coach refrains from abusive or foul language.
5. The coach does not use abusive or foul language.

3. The coach's judgement is based on reasoning and/or
consideration,

3. The coach's judgement is based on reasoning and/or is
well-thought-out.

9. The coach is discinlinarian.
9. The coach is strict.

1n. The coach gives attention to each individual athlete.
10, The coach gives attention to each athlete.

11. The coach is encouraging despite a loss in competition.
11. The coach encourages athletes even after a loss or
defeat in commetition.

12. The coach apnears to be confident with the decisions
he/she nakes.

12. The coach seems to he confident with the decisions
he/she males.

[y
42

. The coach has a policy of equal treatment for all
athletes.
15. The coach treats all athletes equallv.

Fvaluating the Coach with Resnect to Personal and Professional
Nelationships

8.. At meetings of athletes the coach gives individuals
an onportunity to male their opinions known.

8. At meetings of athletes the coach gives everyone a
chance to make their opinions known.

15. The coach is interecsted in the athlete's scholastic
endeavours or occupatlon.

15. The coach is interested in the athlete's schoolwork
or occunation.



Evaluating the Coach's Organizational Skills

6.

"10.

The coach considers the needs of each athlete in
individualizing training, to maximize his/her athletic
potential.

The coach con51ders the needs of each athlete by
nroviding training programs which are suited to each
individual's requirements.

The coach makes training challenging.
The coach makes training a challenge.

The coach.varies training sessions to maintain interest
and prevent boredom.

The coach provides Varlety in training sessions to
maintain interest and prvent boredom.

Evaluating the Coach's Performance as a Teacher and Coach

[us

NN

11.

11.

12.
12.

14,

14,

16.

16.

The coach emphasizes winning too much.
The coach talks about winning too much.

The coach teaches the fundamentals of the sport.
The coach teaches the basics of the sport.

The goals that the coach sets for the athletes are
realistic.

The goals that the coach sets for the athletes are
possible to achieve.

The coach uses visual aids to point out errors.
The coach uses visual aids (movies, photos, video,
etc.) to point out errors.

The coach assesses each individual's progress regularly
so improvement can be measured.

The coach measures each individual's progress repularly
so that improvement can be measured.

The coach provides feedback for the correction of
errors in technique.

The coach provides feedback. for the correction of
errors in skills and technique.

After a performance the coach comnliments the good part
of the performance but also points out the areas that
could be improved upon.

After a performance the coach indicates the good part
of the performance hut also points out the areas that
could be improved upon.



19.
19.

23.

23.

The coach concentrates on fault finding.
The coach emphasizes the faults in athletes.

The coach reacts negatively toward athletes who display
a poor performance.

The coach reacts badly toward athletes who display

a poor performance. .
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characteristics. )
Please answer all of the gquestions.
not aprly to your situation mark it accordingly.
responses on the answer sheet.

APPENDIX J

COACT BVALUATION

71

‘This inventory asks you to rate your coach on a number of

Be ronest and fair in your answvers.
If a question does
Mark all your

Do not sign your n~nme.

~

ikvaluating the Coach's Personal ZSualities

75

1.

The coach
1
always

The coach
1 .
never

The conch
1
always

The coach
1
never

The coach
1
always

The coach

1
never

The coach
1
always

is dedicated to the snort.

2 5 Iy 5
often sometimes seldom never
is patient.

2 3 L 5
seldom sometimes of ten always
communicates with the athletes.

c 3 L 5
often sometimes seldom never
is enthusiastic.

2 3 L 5
seldom sometimes often always

does not use abusive or foul language.,

2
often

3 4 5

sometimes seldom never

dresses appropriately, setting a good
exampvle for athletes to follow.

2

seldom

is a source
2
often

The coach's judgement

is
-1
never

The coach
1

2lways

well thought-out.
o]

o

seldom

is strict,
2
often

3 oy 5
sometimes ften always
of motivation,

3 4 5

sometires seldom never

is based on reasoring and/or

3 4 5
sometimes often always
3 b 5
sometimes seldom never

6

cannot respond-
not applicable

6
cannot respond-
not applicrble

6
cannot respond-
not applicable

6

cannot respond-
not applicable

6

cannot respond-
not applicable

6

cannot respond-
not applicable

,
¢}

cannot respond-
not applicable

6
cannot respond-
not applicsble

6
cannot respond-
not applicable



10.

11

13,

4[;.

svalurting the Coach with

The coach gives attention fo each athlete.
1 2 3 L 5
never seldom sometimes often always

The coach encourages athletes even after a loss or
defeat in competition.

1 2 3 L 5
always often sometimes seldonm never

The coach se=ms to be confident with the decisions he/
she makes.
1 2 3 b4 s
never seldom sometimes often always

The coach's physical aprearance sets a good example
for the athletes,

1 2 3 b 5
always often sometimes seldon never
The coach has a sense of humour,

1 2 3 b 5
never seldom sometimes often always
The coach treats all athletes equally.

1 2 3 b 5.
always often sometimes seldom never
The coach expects too much from the athletes,

1 2 3 ly 5
never seldom sometinmes often always

72

6

cannot respond-~
not apprlicable

6
cunnot respond-
nct applicable

6

cannot respond-
not aprlicable

6

cannot respond-
not aprlicable
€
cannotrespond=-
not applicable

&

cannot respond-
not applicable

6
cannot respond-
rot applicable

respect to Personal and Professional

Relationships

T

..

3

[+.

I feel that I can trust the coache

1 2 3 b 5

alway often scmetimes seldom rever
T like the conach.

1 2 2 b S

never seldom sometimes often always
I respect the coach,

1 2 z 4 5
always often sometimes seldom never
The coach is interested in me as a person,

1 < 3 4 5
never ~seldom sometimes often clways

6
cannot respond-
rot aprlicable

6
cannot respord-
not applicoble

&
cannot respond-
not applicable

£
cannot respond-
not applicable



PR

6o

10,

1.

15.

.The coach is concerned about the welfare of each athlete,
1 2 3 4 5 6 .
always often sometimes seldom never cannot respond-
not applicable

The coach finds ways to make ail athletes feel good
about themselves.
1 2 3 L 5 6
never seldom sometimes ‘often always cannot respond-
" not applicable
The coach is available for assistance with personal problems,
1 _ 2 3 L 5 6
always often sometimes seldom never cannot respond-
not applicable
At meetings of athletes the coach gives everyone a chance '
to make their opinions known.'
1 2 3 b 5 G
never seldom sometimes often always cannot respond-
not applicable
Under the coach the athletes enjoy a positive sporting
experience., ’
1 2 3 b 5 &
always often sometimes seldom never cannot respond-
not applicable
The coach sets a positive example during competitions.
1 2 : 3 L 5 6
never seldom sometimes often always cannot respond-
’ ‘ not uapplicable
The coach's conduct toward athletes at competitions is
sportsmanlike.
1 2 3 L 5 6
always often sometimes seldom never cannot respond-
not applicable
The coach's conduct toward officials at competitions is
sportsmanlike,
1 2 3 b 5 6
never seldom sometimes often always cannot resrond-
not applicable
The coach tries to keep the athlete's norale or spirit high.
1 2 3 b 5 €
always often sometinmes seldom never cannot resuond-
not applicable
The coach encourages social activities for the athletes.
1 2 3 kL 5 6
never seldom sometimes often always cannot respond-
not applicable
The coach is interested in the athlete's schoolwork or
occupation,
1 2 3 L 5 &
2lways often sometinmes seldom never cannot respond-

not applicable



Evaluoting the Coach's Organizational Skills

T1e

L,

~J

(2]
.

\D

10.

1.

The coach provides training sessions that are organized.

1 2 3 b s
always often sometines seldom never
The coach is in command during practice.

1 2 3 ' ) 5
never seldom sometimes often always

The coach is concerned sbout the health and safety of the
athletes during practice.
1 2 2

always often sonietimes

b 5
seldcm never
time availsble for pr

The coach makes the best use of the

1 2 3 b S
never seldom scmetimes often alwvays
The coocch keeps accurate records of ench athlete's perfor
p , per
1 b z i 5

always often sometimes seldom never

The coach considers the needs of each athlete by providin
training programs which are suited to each individurl's

requirements.

1 2 3 by 5
never seldom sometines often always
The coach interacts with each athlete at training.

1 2 = b 5
always often sometimes seldon never

The coach encourages athletes to keey log books so they
can measure their own improvement,

1 2 3 4 5
never seldomn sometines often always
The coach mokes training a challenge.

1 2 3 b4 5
always often scmetines seldom never

The coach provides variety in training sessions to mainta
interest and prevent boredom.

1 2 3
never seldom sometimes

' 4
often

5
always

"he coach sits down with every athlete regularly to
discuss their progress.

1 2
always often

o

-

never

b

]
sometimes seldom

74

-

(.:)
cannot respond-
not applicable

€
cannot respond=-
not applicable

6
canrot resvond-
not apgplicable
actice.

&
cannot respord-
not applicable
nance

6
cannot respond-
not applicable
g

6

cannot respond-
not awvplicable

carnot resjpond-
not applicable

6

cannot respond-
nct applicable

5
cannot respond-
not aprlicable
in

€

cannot respcnd-
not applicable

~
V]

cannrot respond-
not applicable

"
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Evaluating the Coach's Performance as a Teacher and Coach

Te:

e

10.

11,

The coach talks about winning too muche.
1 2 3 L 5 6
always often sometimes seldom never cannot respond-
not applicable
The coach teaches the basics of the sport.
1 2 3 -k 5 6
never seldonm sometimes often always cannot respond-
, not arplicable
The coach makes sure the athletes are paysically prepared
for each competition,
1 2 3 L 5 6
always often sometimes seldom never cannot respond-
not aprlicable
The coach makes sure the athletes are mentally rrepared
for each competition, ,
1 2 3 4 5 6
never seldom sometimes often always cannot respond-
, not applicable
‘The coach experiments with new coaching methods and ideas.
1 2 -3 L 5 6
always often sometimes seldom never cannot respond-
not applicable
The coach recognizes individual differences in ability.
1 2 3 L 5 6
never seldom sometimes often always cannot respond-
not avplicable
The athlete's goals are set by the coach and the athlete
together,
1 2 3 i 5 6
always often sometimes seldom never cannot respond-
not applicable
The coach expresses his/her aims and objectives clearly.
o1 2 3 L 5 6
never seldom sometimes often always cannot respond-
not aprlicable
The coach encourages athletes to be indeperndent.
1 2 3 b 5 6
always often sometimes seldom never cannot respond-
not applicable
Tre coach's instructions are easily understocd.
1 2 3. 4 5 6
never seldem sometimes often- always cannot respond-
' not applicable
The goals that the coach sets for the athletes are possible
to achieve,
1 2 3 L 5 6
always often sorietimes seldom never cannot respond-

not applicable



12,

13.

14,

16.

17.

18.

19

22.

76

The coach uses visual aids (movies, photos, video, etc.)
to point out errors.
1 2 3 4 5 6
never seldom sometimes often always cannot respond-
' not aprlicable
The coach uses demonstrations to help the athletes to

understand.
1 2 3 4 5 6
always often sometimes seldom never cannot respond-

, not applicable
The cozch measures each individual's progress regularly so

that improvement can be judged.
1 -2 3 4 S 6

never seldom sometirmes often always cannot respond-

not- applicable
The coach provides feedbuck for the correction of errors
in skills and technique.
1 2 -3 L 5 g
always often sometimes seldom never cannot respond-
a not applicable
After a performance the coach indicates the good part of
the performance but also points out the asreas that could
be improved uvon.
1 2 3 4 5 6
never seldom sometimes often always cannot respond-
not applicable
The coach rewards athletes with his/her approval.
1 2 3 L 5 6
always often sometimes seldom never cannot respond-
not application
When the coach tells athletes whst to do, he/she does spend
enough time teaching them how to do it.
1 2 3 L 5 6
never seidom sometimes often always cannot respond-
' ' not applicable
The coach emphasizes the faults in athletes.
1 2 3 b 5 6
always often sometimes seldom never cznnot respond-
‘ not applicable
The coach rewards effort as much as results,
1 2 3 b 5 &
never scldom sometimes often always cannot respond-
not applicable
The coach teaches athletes how to hzndle failure,
1 2 3 b 5 &
always often sometimes seldom never cannot respond-
not applicable
The coacii uses mistakes to provide the information needed
to help improve performance.
1 2 3 b 5 6
never seldom sometimes often always cannot respond-
not applicable



Ze

24,

25,

26.

27

29.

77

The conch reacts badly toward athletez who display a poor

performance.
1 2 3 4 5 6
always often sometimes seldom never cannot respond-

not aprlicable
The coach yells at athletexs, embarassing them in front of others.
1 2 3 b = 6
never seldom sometimes ‘often always cannot respoend-
not applicable
The coach knows how to teach difficult skills,
1 2 3 4L 5 6
always often sometimes seldom never cannot respond-
not applicadble
The coach uses positive methods to motivate athletes,
1 2 3 4 5 6
never seldonm sometimes often always cannot respond-
not applicable
The coach attends clinics and workshops to stay abreast of
new coaching methods. : :
1 2 3 h A 6
always often sometimes seldom never cannot respond-
not uzpplicable
The coach knows when to use discipline and when not to,
1 2 3 b 5 6
never seldom sometimes often always cannot respond-
not applicable
The coach is willing to seek other input when making critical '
coaching decisions.
1 3 L 5 6
always often sometimes seldom never cannot respond-
not applicable
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APPENDIX K

Muestions deleted after the reliability check.

Evaluating the Coach's Personal Cualities

4.

12.

15.

16.

The coach is enthusiastic

The coach seems to he confident with the decisions
he/she makes.

The coach treats all athletes equally.

The coach expects too much from the athletes.

Evaluating the Coach with resnect to Personal and Professional

Relationships-
5. The coach is concerned about the welfare of each
athlete.
7. The coach is available for assistance with personal
problems.
9. lUnder the coach the athletes enjoy a nositive sporting
experience.
13. The coach tries to keep athlete's morale of spirit high.

Fvaluating the Coach's Organizational Skills

5.

6.

10.

11.

The coach keens accurate records of each athlete's
nerformance.

The coach considers the needs of cach athlete by providing
training programs which are suited to each individual's
requirements.

The coach makes training a challenge.

The coach provides variety in training sessions to
maintain interest and prvent boredom.

The coach sits down with every athlete regularly to
discuss their progress.
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Evaluating the Coach's Performance as a Teacher and Coach

1. The coach talks about winning too much.
2. The coach teaches the basics of the sport.

4. The coach makes sure the athletes are mentally prepared
for each competition.

5. The coach experiments with new coachineg methods and
ideas.

6. The coach recognizes individual differences in ability.

7. The athlete's goals are set by the coach and the athlete
together.

8. The coach expresses his/her aims and objectives
clearly.

9. 'The coach encourages athletes to be indevendent.

12. The coach uses visual aids (movies, photos, video, etc.)
to point out errors.

13. The coach uses demonstrations to help the athletes to
understand.

14, The coach measures each individual's progress regularly
so that improvement can be judged.

15. The coach provides feedback for the correction of
errors in skills and technique.

17. The coach rewards athletes with his/her approval.

18. When the coach tells athletes what to do, he/she
does spend enough time teaching them how to do it.

19, The coach emphasizes the faults in athletes.
20. The coach rewards effort as much as results.
21. The coach teaches athletes how to handle failure.

22. The coach uses mistakes to provide the information
needed to help improve performance.

23. The coach reacts badly toward athletes who display
a poor performance.

24, The coach yells at athletes, embarrassing them in
front of others.



26.

29

The coach uses positive methods to motivate athletes.

The coach is willing to seek other ihput when making
critical coaching decisions.
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APPENDIX L

COACH EVALUATION QUESTIONNAIRE
khkhkhdkkhkhhhhhhkhhhhhhhhhbrrhiid
This questionnaire asks you to rate your coach on a
number of characteristics. Answer all of the questions.

Mark only the answer sheet that is provided. Do not sign

your namc. Be honest and fair in the way you answer each
question.

If you are not prepared to answer this evaluation
in an honest and fair manner vou should hand it back in an

unmarked condition to the person who has given it to you.

dhhhkkkhkhdhhhrohkkkhkkhkrrhhhhkhkhkhkhkhhddhkhhdhhhhddhhrhdhrhrhrdhrhdkid



LAKEHEAD UNIVERSITY

always

32
Page 2

L. The coach is dedicated to the sport.

always often sometimes seldom never not applicable
2. The coach is patient.

never seldom sometimes often always not applicable
3. The coach communicates with the athletes.

always often sometimes seldom never not applicable
4. The coach uses abusive and foul language.

never seldom sometimes often always not applicable
5. The coach dresses appropriately, setting a good example for athletes to follow.
always often sometimes seldom never . not applicable
6. The coach is a source of motivation.

never seldom sometimes often always not applicable
7. The coach's judgement is based on reasoning and/or is well thought-out.

always often sometimes seldom never not applicable
8. The coach is strict.

never seldom sometimes often always not applicable
9. The coach gives attention to each athlete.

always often sometimes seldom never not applicable
10. The coach encourages athletes even after a loss or defeat in competition.
never seldom sometimes often always not applicable
I1. The coach's physical appearance sets a good example for the athletes.

always often sometimes seldom never not applicable
12. The coach has a sense of humour.

never seldom sometimes often always not applicable
13. I feel that I can trust the coach.

always often sometimes seldom never not applicable
14, I like the coach. : A

never seldom sometimes often always not applicable
15. I respect the coach.

always often sometimes seldom never not applicable
16. The coach is interested in me as a person. ‘
_never seldom sometimes often always not applicable
17. The coach finds ways to make all the athletes feel good about themselves.

sometimes seldom never

often not applicable



LAKEHEAD UNIVERSITY

33
Page 3
18. At meetings of athletes the coach gives everyone a chance to make their
opinions known.
never seldom sometimes often always not applicable

19. The coach sets a positive example during competitions.
always often sometimes seldom never not applicable

20. The coach's conduct toward athletes at competitions is sportsmanlike.
never seldom sometimes often always not applicable

21. The coach's conduct toward officials at competitions is sportsmanlike.
always often sometimes seldom never not applicable

22. The coach encourages social activities for the athletes.

never seldom sometimes often always not applicable
23. The coach is interested in the athlete's schoolwork or occupation.
always often sometimes seldom never not applicable

24, The coach provides training sessions that are organized.
never seldom sometimes often always not applicable

25. The coach is in command during practice.
always often sometimes seldom never not applicable

26. The coach is concerned about the health and safety of the athletes during

practice.
never seldom sometimes often always not applicable
27. The coach makes the best use of the time available for practice.
always often sometimes seldom never not applicable
28. The coach interacts with each athlete at training.
never seldom sometimes often always not applicable

29. The coach encourages athletes to keep logbooks so they can measure their own

improvement.
always often sometimes seldom never not applicable
30. The coach makes sure the athletes are physically prepared for each competition.
never seldom sometimes often always not applicable
31. The coach's instructions are easily understood.
always often sometimes seldom never not applicable
32. The goals that the coach sets for the athletes are possible to achieve.
never seldom sometimes often always not applicable

33, After a performance, the coach indicates the good part of the performance but
also points out the areas that could be improved upon.
always often sometimes seldom never not applicable



LAKEHEAD UNIVERSITY

Page 4

34, The coach knows how to teach difficult skills.

never seldom sometimes often always not applicable

35. The coach attends clinics and workshops to stay abreast of new coaching
methods.

always often sometimes seldom never not applicable

36. The coach knows when to use discipline and when not to.

never seldom sometimes often always not applicable

This is the end of the questionnaire. Hand your completed answer sheet and this set of
questions to the person who is conducting the evaluation.
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COACH EVALUATION QUESTIONNAIRE ANSWER SHEET

Answer every question (underline or circle the number-word that is your answer)

Ql.

Q2.

Q3.

Q4.

Q5.

Qeé.

Q7.

Q8.

Q9.

Ql0.
Qll.
Ql2.
Ql3.
Ql4.
Ql5.
Qle.
Ql7.
Ql8.
Ql9.
Q20.
Q21.
Q22.
Q23.
Q24.
Q25.
Q26.
Q27.
Q28.
Q29.
Q30.
Q3l1.
Q32.
Q33.
Q34.
Q35.
Q36.

5
1
5
5
5
l
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
1
5
l

always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always

never

4 often
2 seldom
4 often
4 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
often
seldom

often

4

2

4

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom
4 often

2 seldom

TOTAL SCORE ..........

3 sometimes
3 sometimes
3 sometimes
3 sometimes
3 sometimes
3 sometimes
3 sometimes
3 sometimes
3 sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes
sometimes

sometimes

W o Wow W W W W W W W WwWw

sometimes
3 sometimes
3 sometimes
3 sometimes

3 sometimes

3 sometimes

3 sometimes
3 sometimes
3 sometimes

3 sometimes

2 seldom
4 often
2 seldom
2 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often
2 seldom
4 often

2 seldom

4 often

1

5
1
1
1
5
1
5
1
5
1
5
1
5
I
5
I
5
1
5
[
5
1
5
1
5
|
5
1
5
1
5
\
5
1

5

never
always
never
always
never
always
never
always
never
always
never
always

never

always

‘never

always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always
never
always

never

always

0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0
0

not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not
not

not

not

[aked
(R

applicable
applicable
applicable
agplicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable
applicable

applicable



APPENDIX M

Standardized Canonical Discriminant Function Coefficients

Function 1 Function 2 Function 3 Function

N1 -n.
Q2 -0.
n3 -0,

—

-0.001 -n.N38 -0.459
n.023 n.370 n.047
-0.113 0.331 -0.154

e

147

311

278
04 n.463 n.210 n.700 0037
05 n.A11 n.714 -0.206 n.737
NG 0.566 0.205 -0, NGS N.412
n7 -0.305 -0.040 n.205 n.450
NG -n.372 n.516 -0.680 n. 446
no -0.104 -0.363 n.408 n.135
n1n -0.527 0.366 -0.n18 n.120
011 n.357 0.306 -0.372 -N.536
n12 0.050 0.324 N, 640 0.204
n13 n.202 0.177 -0.230 -N.058
014 n.440 -0.504 -0.018 0,550
015 n.227 -0.206 n.6AL -0.513
016 0.471 0.601 -1.234 -0.035
017 n.009 -0.414 n.087 -0 .AN0O
018 n.154 0.477 0.221 n.GT77
019 -n.175 n.101 -n.012 n.274
020 -0.589 n.0°1 -0.520 -0.397
021 -0.056 -n.012 -0, 113 r.773
n22 n.457 -0.167 9.505 -0.800
023 n.176 -0.069 9.203 -n.225
024 -0, 458 -0.789 0.530 n.179
025 -0.005 -n.110 0,136 n.1ne
n26 ~0.105 n.348 -r.312 n.121
027 n.155 -n.211 -0 LNGE -0 636
023 -0.686 n.186 -n.021 n,710

1
=

29 0.0cn -0.294 3576 0,511

030 0.348 0.719 0,141 N, 545
n31 n.341 -0.003 -0 326 -0.522
032 . 0.352 -0.062 -n.1n1 n.nen
033 0,444 0.078 L0065 n.01s
034 -N.562 -0.132 -n.n3n - ~0 168
035 1.164 -0.813 0.596 -0, 216
036 0.3%6 0.276 -n.151 -n.108
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APPENDIX N

LAKEHEAD UNIVERSITY Saveni @ﬂﬂj\’E& ANprkﬁSJ\S a0

COACH EVALUATION QUESTIONNAIRE RESULTS
COACH: An Example DATE: 27/10/83
Percentage of Responses for Each Category

Question Never Seldom Sometimes Often Always N/App. Score

1 0.0 0.0 5.0 35.0 60.0 0.0 4.6

2 0.0 5.0 5.0 70.0 15.0 5.0 4.0

3 0.0 0.0 5.0 55.0 40.0 0.0 4.4

4 20.0 35.0 35.0 5.0 0.0 5.0 3.7

5 0.0 5.0 25.0 30.0 35.0 5.0 4.0

6 0.0 0.0 15.0 40.0 45.0 0.0 4.3

7 0.0 0.0 10.0 75.0 15.0 0.0 4.1

8 0.0 10.0 45.0 45.0 0.0 0.0 3.4

9 0.0 0.0 0.0 50.0 50.0 0.0 4.5
10 0.0 0.0 0.0 20.0 75.0 5.0 4.8
11 0.0 0.0 25.0 30.0 40.0 5.0 4.2
12 0.0 0.0 10.0 55.0 35.0 0.0 4.3
13 0.0 0.0 5.0 35.0 60.0 0.0 4.6
14 0.0 0.0 0.0 75.0 25.0° 0.0 4.3
15 0.0 0.0 10.0 45.0 45.0 0.0 4.4
16 0.0 5.0 10.0 65.0 10.0 10.0 3.9
17 0.0 0.0 30.0 55.0 15.0 0.0 3.9
18 0.0 . 0.0 5.0 30.0 65.0 0.0 4.6
19 0.0 0.0 5.0 40.0 45.0 10.0 4.4
20 0.0 0.0 10.0 25.0 60.0 5.0 4.5
21 0.0 0.0 10.0 25.0 65.0 0.0 4.6
22 5.0 5.0 50.0 20.0 10.0 10.0 3.3
23 0.0 20.0 50.0 20.0 5.0 5.0 3.1
24 0.0 0.0 5.0 65.0 30.0 0.0 4.3
25 0.0 0.0 10.0 25.0 65.0 0.0 4.6
26 0.0 5.0 15.0 30.0 50.0 0.0 4.3
27 0.0 0.0 15.0 50.0 30.0 5.0 4.2
28 0.0 0.0 25.0 50.0 20.0 5.0 3.9
29 5.0 5.0 5.0 35.0 50.0 0.0 4.2
30 0.0 5.0 5.0 35.0 50.0 5.0 4.4
31 0.0 0.0 20.0 45.0 35.0 0.0 4.2
32 0.0 5.0 0.0 40.0 55.0 0.0 4.5
33 0.0 0.0 5.0 20.0 75.0 0.0 4.7
34 0.0 0.0 10.0 55.0 25.0 10.0 4.2
35 0.0 0.0 0.0 55.0 40.0 5.0 4.4
36 0.0 0.0 10.0 -55.0 35.0 0.0 4.3

TOTAL SCORE FOR EVALUATION IS 151.288 NUMBER OF ATHLETES 20

EVALUATION SCORE OUT OF 100 = 84.0491



