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Abstract

Transfer of Learning in the Field of Recreation

The intent of the study Transfer of Learning in the Field
of Recreation was to determine if the students in the
Recreation Leadership program at Confederation College could
transfer the skills and principles learned in the classroom to
practical applications in the field.

Through qualitative research methods the researcher set
out to determine: (1) if the curriculum taught in the
classroom was applicable to the field; (2) if the students
demonstrated, with confidence, the skills, strategies and
concepts taught in the classroom out in the field; and (3)
what gaps existed between the practices occurring in the field
and the curriculum taught in the course.

In Phase I course outlines were analyzed and a list of
the skills, strategies and concepts recommended as intended
course outcomes was developed. This list was compared with
the DACUM, a chart developed by the Ministry of Colleges and
Universities, to identify intended program outcomes for
graduating students.

In Phase II the researcher collected data on seven
students out on internship to determine the skills, concepts
and strategies demonstrated in the field. Methods of data
collection included observations, interviews and document

analysis of journals and monthly reports.
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During Phase III the researcher used comparative analysis
to determine if the actual outcomes demonstrated by the
students in the field were the same as the skills, strategies
and concepts identified in the course outlines and in the
DACUM. The intent of the researcher was to determine the link
between the intended program outcomes and the actual program
outcomes.

The findings focused on three key areas: internship and
the value of field placements to increase student confidence
levels; curriculum revision based on the findings from Phase
I and Phase III of the study; and, using the research design
and methodologies outlined in this study as a viable model for
curriculum evaluation and development.

The study provided the researcher with an opportunity to
look at the existing curriculum practices and compare them to
what 1is happening in the field of recreation. The findings
and recommendations could have a positive impact on both the
Recreation Leadership program at Confederation College and the

field of recreation.
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CHAPTER 1

Introduction

The field of recreation is dynamic. New concepts and
skills are continuously emerging as societal needs change.
For example, seniors now live independent productive lives in
their communities. Where at one time seniors might retire to
an old age home, they now live in the community until they are
unable to care for themselvesf Therefore, the makeup of the
population in nursing homes is changing. This is turn, has
caused a shift in the roles played by the institutions.
Nursing homes tend to focus on meeting the needs of the frail
elderly, many of whom require continuous care and special
consideration in their daily 1living activities and
recreational and leisure pastimes. Recreation must respond to
the needs of this population. Consequently, the focus of
recreation, its goals and objectives, has to be flexible
enough to ensure that the needs of a diverse population are
met.

Concepts such as normalization and integration have
hastened the move towards deinstitutionalization. The field
of recreation must be prepared to adapt to changing trends.
At one time recreationists were hired to try and provide
recreation activities for the residents within an
institution. Now, with people coming out of institutions to

live in group homes within the community, the focus of

1



recreation in the institution tends to lean towards preparing
these 1individuals for community living. Where once the
recreationists would provide an in-house activity such as
movies, now they take the individuals out to the theatres.
They teach people how to use the bus system and purchase
tickets while at the same time they encourage and reinforce
appropriate behaviour in order to assist the residents for
successful integration in the community.

Therefore, it 1is imperative that post-secondary
institutions, with mandates to prepare professionals for the
field of recreation, ensure the following:

* that curriculum is current, relevant and synchronized
with the demands and needs of the profession;

* that the skills, strategies and concepts taught will
successfully prepare the college students for employment in
the field of recreation when they graduate;

* and that students are able to employ a variety of
hands-on skills, leadership and interpersonal strategies with
some degree of confidence and expertise.

The purpose of the study, Transfer of Learning in the
Field of Recreation, was to determine what skills and
principles were transferred by the students in the Recreation
Leadership Program at Confederation College during the
internship component of the program. The study was guided by

two research questions:



1. What are the skills, strategies and concepts
demonstrated by the students of the Recreation Leadership
Program at Confederation College during their Internship?

2. How do these relate to the skills, strategies and
concepts outlined in Ministry and course documents?

Through qualitative research methods the researcher set
out to determine: (1) if the curriculum taught in the
classroom was applicable to the field; (2) if the students
demonstrated, with confidence, the skills, strategies and
concepts taught in the classroom out in the field; and (3)
what gaps existed between the practices occurring in the field
and the curriculum taught in the course.

Course outlines were analyzed and a list of the skills,
strategies and concepts recommended as intended course
outcomes was developed. This list was compared with the
Developing a Curriculum (DACUM) chart developed by the
Ministry of Colleges and Universities, which identifies
intended program outcomes for graduating students. The
researcher then collected data on seven students as they did
their internship to determine the skills, concepts and
strategies demonstrated by the students. Methods of data
collection included observations, interviews and document
analysis of journals and monthly reports. Using comparative
analysis the 1list of actual outcomes demonstrated by the
students in the field was compared to the skills, strategies

and concepts mentioned in the course outlines and in the DACUM



to determine the link between the intended program outcomes

and the actual program outcomes.

Rationa;e

A review of the 1literature shows that although
researchers may have different attitudes towards the field
placement experience there is sufficient documented evidence
to indicate that the practical component of a program is a
viable education methodology. Balmores' study (1988), The

Use of the Field-Based Experience to Train Educational

Leaders: An Historical Approach, suggests that despite

problems field-based experiences may have encountered over the
years, today, practical experiences are recognized as a
valuable learning opportunity for students. Kerka (1989)
notes that field experience translates itself into
clarification of career goals, increased relevance of learning
and motivation for study, improved self-reliance, self-
confidence and responsibility, practice in human relations
skills, contacts with potential employers, feedback through
performance assessment, employability skills and marketable
job skills, and exposure to practising role models.

There is a reciprocal relationship between the curriculum
and the field experience. Hutchings and Wutzdorff (1988)
quoted John Dewey as saying that "education must be active and

involved. Knowledge must be linked to experience" (p.5). For



connectedness (Hutchings & Wutzdorff, 1988, Hurtgen, 1979)
continuous learning, and growth to occur, the reverse of
Dewey's statement must also be considered. Not only must
knowledge be linked to experience, but experience must be
linked to knowledge gained from the continuing monitoring of
the curriculum.

Annarino (1983) suggests that educators must continue to
search for new knowledge related to curriculum and theories.
By identifying the skills, strategies and concepts that the
students are demonstrating out in the field, educators can
initiate new curriculum in the classroom that is relevant and
consistent to what is happening in the field. Galambos (1986)
concurs when he suggests that it is important to integrate
theory and the results from research into curriculum.

Michael (1987) argues that there is 1little if any
relationship between what the students are taught in the
classroom and what they are expected to do in the field. He
suggests that the program assessment technigque he developed
could be used to reveal gaps in course offerings. Although,
this study did not use the model outlined by Michael, the
impetus to initiate the study came from his recommendation
that more formal evaluation methods need to be introduced into
the program to determine the validity and relevancy of
curriculum as it pertains to the field.

Justification for doing a study in the transfer of

learning can be seen in Goodman's (1983) work. A number of



educators had suggested that the teacher preparation
curriculum be congruent with the field placements of the
students. He recognized that even though there was a concern
for relevance there had been very little research analyzing
the relationship Béé&een university coursework and practice
teaching. His study, based on the premise that teacher
preparation curriculum was not relevant to the needs of the
student teachers in the classroom, explored the relationship
of the courses taught in the university to the field
experiences of students in a program designed to integrate
these two components. He observed student teachers at their
practicum sites and in their classes to determine the
relationship between education courses and field experiences.
In the conclusion of his paper he states "we, educators, must
seriously consider the criteria upon which curriculum
decisions are made" (p.9). This researcher believed that
initiating a qualitative research study during the internship
component of the Recreation Leadership program could increase
the relevancy of curriculum taught in the classroom. As
Shearfor and Jenkins (1981) point out, "professional education
cannot be isolated from the emerging'trends and patterns in
service delivery. The ivory tower isolationism is out of
place in education" (p.13). The intent of the study Transfer
of Learning in the Field of Recreation was to determine what
skills and principles the students demonstrated in the field

and identify existing gaps in the course curriculum.



Kerka (1989) recommends that research focus on topics
such as: evaluating learning outcomes; relating internships
and field placements to the classroom; assessing the impact of
field placement on personal growth aﬁa development; and not
limiting researéﬁ.to education but including other disciplines
with internships and field placements in their programs.
Although Kerka did not mention the field of recreation
specifically, her conclusions provide justification for the
study Transfer of Learning in the Field of Recreation when she
states,

research needs to include evaluating the kinds of
learning outcomes attained; assessing its impact on
personal development; and involving other disciplines

such as sociology, psychology and economics. (p.4)
The Program

Confederation College is a community based college that
offers diploma courses 1in Applied Arts, Business, and
Technology programs. Most programs consist of two year, four
semester terms. Some programs last anywhere from 18 months to
three years. There are a few one year post diploma programs
usually attended by students who wish to continue their
studies and specialize in their chosen field. The college also
offers a number of community, non-credited programs in the

evenings and on weekends.



The Recreation Leadership program is a two year diploma
program. This study was initiated as a strategy for a program
review. Every five to ten years the College requests that
each program area do a review of its course content, delivery
methodologies and program design. A detailed outline of the
report, the findings and the recommendations will be submitted
as a component of the program review.

The Recreation Leadership program consists of four
semesters [Appendix A; p.146]. Each of the first three
semesters combines a classroom and a practical component.
Students are required to take a number of "core" courses,
three related studies, and two electives over the three
semesters. All coursework in the first three semesters must
be completed before a student can go on internship.

The skills, concepts and strategies that are taught in
the classroom are based on the guidelines set down by the
Ministry of Colleges and Universities. This document is
called a DACUM,. The Recreation Leadership program DACUM
outlines the skills and requirements that students should
acquire before completing the program [Appendix B; p.147]
Curriculum is developed in line with the skills, strategies
and concepts outlined in the DACUM.

The practicum in the first three semesters of the
Recreation Leadership program is a one-day a week placement in
a recreational setting in the community. The agency is

approached initially by the faculty in the program and then a



student is assigned to the agency. The assignment is done in
consultation with the student. The final semester involves
the internship component.. The students are immersed in the
field on a full time basis without remuneration. Throughout
the program the students are under the direct supervision of
the faculty. This supervision extends to the field
experiences in an advisory capacity. Direct supervision is
done by a full time employee of the agency. Students prepare
a set of job-related objectives for themselves and discuss
them with the agency supervisor. A Jjob description is
developed on the basis of the objectives and the needs of the
agency. The supervisor then monitors and evaluates the
student throughout the placement. The expectation is that the
student will be able to apply skills, concepts and strategies
learned in the <classroom to the field. There 1is an
expectation as well that the students will bring back new
ideas and experiences to the classroom to share with their
peers.

Internship is a four month placement in a recreation
agency of the student's choice. The purpose of internship is
to give the students an opportunity to work in the field of
recreation over an extended period of time. The students work
with professionals in the field and at the same time utilize
the skills, strategies and concepts learned in the classroom.
This final component of the Recreation Leadership Program is

designed to increase professionalism, confidence and the



skills required to be successful in the field of recreation.
Data for the study Transfer of Learning in the Field of
Recreation was done during the internship semester of the

Recreation Leadership Program.

Research Design and Methodology

Purpose of the Study

The purpose of the study Transfer of Learning in the
Field of Recreation, was to determine what skills and
principles were transferred by the students in the Recreation
Leadership program at Confederation College during the

internship component of the program.

Research Questions

What are the skills, strategies and concepts demonstrated
by the students in the Recreation Leadership program during
their internship and how do these compare to the skills,
strategies and concepts outlined in the Ministry and course
documents?

1. What are the intended program outcomes recommended in the
Ministry and program documents ?

2. What do faculty members in the program perceive to be the
skills, strategies and concepts needed by professionals in the

field of recreation?

10



2.1 What skills, strategies and concepts are stressed in the
classroom?
2.2 How successful do the faculty members perceive the program
to be in meeting its objectives?
3. What skills, strategies and concepts are stressed in the
practicum components of the course?
4. What do practising professionals perceive to be the skills,
concepts and strategies required in the field of recreation?
4.1 How successful do the professionals perceive the program
to be in preparing the students for the field of recreation?
5. What skills, concepts and strategies do the students
demonstrate in specific internship situations?
6. What skills, strategies and concepts are specific to each
particular setting?
7. What 1level of confidence do the students display while
demonstrating various skills, strategies and concepts?
8. How much support and guidance do the students require from
their supervisor in implementing the skills. strategies and
concepts?
9. How do the anticipated program outcomes compare with the
actual program outcomes?

As the study continued it became apparent that the
research questions required some revision and modification.

These revisions are discussed in Chapter Three.

11



Design and Methods

The design of the study was qualitative (Bogdan & Biklin,
1986) and occurred in three phases. The first phase was a
document analysis of the course outlines used 1in the
Recreation Leadership program and the DACUM. As well, faculty
in the program were interviewed to elicit their perceptions of
intended program outconmes. A standard interview guide
(Patton, 1990) was developed for use with respondents. The
analysis of the findings from phase one resulted in the
articulation of intended program outcomes.

The second phase of the study took place in the field and
focused on the collection of data to determine the skills,
strategies and concepts demonstrated by seven interns during
internships. Methods included: journals kept on a daily basis
by the students; monthly reports addressing principles
learned; observations of the students in the placements;
interviews with the students and their supervisors; student
evaluations completed by the supervisors; and a final program
evaluation done by the students following internship [Appendix
C:p.150].

Interviews were conducted with the supervisors and a
recreationist in the community to elicit their perceptions of
the skills and strategies and concepts graduates of the
program would need in order to be prepared for recreation
positions. Phase II provided the data for comparison between

the actual program outcomes and the intended program outcomes.

12



Phase III was a comparative analysis of the baseline data
(Phase I) and the data collected in the field (Phase II) to
establish the 1links between the curriculum and the field
experience.

Respondents included: the seven recreation interns who
were completing the internship in Thunder Bay; the field-based
supervisors in the recreation settings; the faculty of the
program; and the external professional in the community

[Appendix D; p.151].

Definition of Terms

DACUM. [Developing a Curriculum]: A list of competencies
developed by the Ministry of Colleges and Universities for
students in Recreation Leadership programs to achieve prior to
graduation.

Transfer of Learning. The transfer of knowledge from a

theoretical base to a practical appliqation.

Field Work. A component of a program that provides the
students with an opportunity to gain practical experience in
an organization or facility. In the Recreation Leadership
program at Confederation College this is a one-day a week
session throughout the semester.

Internship. A 40 hour per week, four month course

designed to provide students with on-the-job work experience
to better acquaint students with the operation and

administration of agencies providing recreation services.

13



Limitations

There were two limiting factors to this study. Firstly,
the students were expected to choose their own internship
opportunity. Therefore, the researcher had no control over
the agencies that were involved in the study and consequently
the variety in recreational facilities was limited. Of the
‘seven students who were involved in the study, all seven did
placements in therapeutic recreation settings. Therefore all
the skills, strategies and concepts that were outlined in the
DACUM may not ﬁave been demonstrated by the students in their
placement due to the nature of their work. Secondly, the
findings are transferable to other similar contexts, but are
not generalizable to all recreation internships. Although the
findings may not be generalizable to all recreation settings,
the processes, data collection and analysis are applicable to

other programs and field experiences.

Delimitations

This study was designed specifically for the Recreation
Leadership program at Confederation College. The 1list of
intended outcomes is specific to the DACUM and the objectives
and course outlines identified for the program and not
generalizable to all Recreation Leadership programs. Again,
the processes for data collection and analysis could be used
in other programs using an internship segment in their

curriculum.
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Five courses identified in the program overview [Appendix
A; p.146] were not included in the study because these courses
are outside the immediate control of the faculty in the
Recreation Leadership program. As such, they would not be
affected by the outcomes of this study other than possible
recommendations for their continued inclusion or exclusion

from the program outline.

Significance Statement of the Study

The research and data analysis of the study Transfer of
Learning in the Field of Recreation identify skills, concepts
and strategies currently used in the recreation profession
that are not taught in the Recreation Leadership program at
Confederation College. The findings provide information which
may be used in revision of the program. Secondly, the REVISED
DACUM may be studied by the Ministry of Colleges and
Universities in its reviéion of the ORIGINAL DACUM for
Recreation programs. Thirdly, the results of this study may
prove valuable to other institutions with Recreation programs
in the evaluation and revision of such programs. Fourthly,
the study describes a procedure for evaluating the 1links
between the curriculum and the field and is of potential value
to research and evaluation in other disciplines for the study

of the relationship between theory and practice.

15



CHAPTER TWO

Review of the Literature

Three specific areas of the literature pertain to the
study Transfer of Learning in the Field of Recreation. The
literature review had focused initially on field placements
and their historical development. The first part of the
literature review presents the background and viability of
field placements and internships. In this section of the
literature review, the researcher provides justification for
using the internship opportunity as a vehicle for research.

The transfer of learning from the classroom to the field
provides the direction for the second section of the
literature review.

Throughout the data analysis, the researcher began to see
an emerging pattern of information dealing with the
relationship between field placements and coursework. The
final section of the literature review deals with identifying
gaps in curriculum utilizing the field placement as a venue

for research.

Field Placements

Field placements are viable and necessary components of
professional programs. They are an educational strategy that

has a long history. Pat Hutchings and Allen Wutzdorff (1988)
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describe the history of learning through experience. They
say that experiential learning has its roots in medieval time
when apprentices working alongside goldsmiths and masons, and
Renaissance painters "learned their art by copying and filling
in their masters' drawings" (p.5). They note that educatio;
should be active and involved and 1linked to experience.
Students should have opportunities to combine the theory in
the classroom with field placements.

Witucke (1986) concurs that "learning from work has
always been a part of life, but the move to formal schooling
resulted in a reliance on learning from symbols"(p.57). She
adds,

periodically, academe rediscovers work in a real-life
setting as a mode of learning. Fieldwork has variously
been trumpeted as a means of bringing relevance to the
ivory tower, a complement to classroom instruction, a way
of developing involved and informed citizens and a unique
and valid way of learning. Field experience offers

advantages to the academic institution. (p.57)

Murphy and Jenks (1981) contend that "no one institution
can or should provide all experiences needed for effective and
sustained learning by students" (p.2). Students need venues
other than the classroom from which to learn. Fieldwork
placements and internships are examples of alternative
learning situations.

The benefits of and Justification for fieldwork
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experiences have been addressed by several researchers. Shoup
(1978) perceives experiential learning opportunities as
legitimate options that occur in non-school settings. She
suggests that these experiences may serve as alternatives to
formal curriculum or as a way of augmenting classroom
learning.

Kerka (1989) states that "cooperative education can
enhance classroom instruction by providing practical work
experience that is relevant to students' career goals" (p.2).
She outlines the possible benefits of cooperative education
as: increased relevance of learning and motivation for study;
improved self reliance, self confidence and responsibility;
contacts with potential employers; and higher starting salary
after graduation. She notes that one of the benefits to the
educational institutions is an opportunity to introduce work-
tested curriculum. Kerka studied cooperative education
settings and found that cooperative education appeared to work
best in community colleges and for students who major in
health occupations. The Recreation Leadership program at
Confederation College fits into both of these categories.

In a study done by Robert M. Beland entitled, Service

Learning: Programs_ for the Aging. A Guide to Practicum and

Fieldwork Experiences in Health, Fitness, Dance and Leisure

Services (1980), he addressed the inclusion of recreation as
a health related discipline. He states that "practicum and

fieldwork experiences transfer classroom teaching activities
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to 'real-life' experiences of the work world"(p.7). He
suggests that "these experiences can be valuable and rewarding
training for students as they prepare for careers in working
with older adults in health, fitness and leisure
services" (p.7).

Witucke (1986) recognizes that internships involve
students in work experiences that have educational value. The
major emphasis of her report is that fieldwork exposes
students to a lot of information that can't be accessed
elsewhere. She suggests that classroom and library learning
are extended, reinforced, tested and clarified in the field.
The students are able to learn skills specific to the work
setting through instruction, observation, use, and evaluation.
Students learn how to function in a professional world. She
contends that placement opportunities give students a chance
to increase self-knowledge. Students are able to identify
strengths, weakness, preferences and gaps in knowledge.

The move towards internships strengthened in the sixties
and seventies. Groves (1977) provides a brief history on the
move toward implementing internships into the curriculum. 1In
the sixties there was much concern about the applicability of
classroom instruction in colleges and universities to the
outside world. By the seventies students were demanding that
career education be a recognized component in their
coursework. They felt that field placements were as important

as classroom theory and could be beneficial in curriculunm
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development. Students wanted to learn saleable skills and
they felt that this could be achieved in internship
experiences. As colleges and universities faced economic
setbacks there was a continually increasing demand for
accountability. Schools were expected to economize and still
improve the quality of curriculum with practical experiences
designed to assist individuals with career selection and
becoming competitive in the job market. The concern was how
to incorporate curriculum and career relevance into the
programs. The answer was to incorporate internship programs
which were placed near the end of the academic training.
Researchers have investigated this learning vehicle and have
drawn some conclusive observations. Virginia Witucke (1986),
for example states
. . « that people learn something from work experience is
unarguable. In the short run [internship] enhances
academic learning through the use of the world of work
and its resources. More important, [internship] provides
a link to that world in which students are preparing to
live as citizens and as individuals. (p.66)

In their study, Integrating the Community and the

Classroom: A Sampler of Postsecondary Courses, Murphy and

Jenkins (1981) examined ways to implement community-based
placements into postsecondary education. One of the methods
they identified was an internship placement. They argue that

"internships give liberal arts students much needed exposure
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to the working world, increase their employability potential,
demonstrate to employers the vélue of a liberal arts education
and provide service to the community”(p.2).

Bergen (1978/79) offers, "the internship concept makes
excellent sense. No theoretical study of teaching can
substitute for actual experience" (p.29). Hurtgen (1979) has
captured the essence of internship when he states, "unlike the
classroom setting, the internship requires participation in
the professional activities of others rather than in exercises
of limited applicability outside the classroom" (p.43). As
identified by these researchers, internship can be an integral
part of postsecondary programs. It is an important component
in the Recreation Leadership program.

Numerous researchers have identified field placements as
reliable venues for research. Witucke (1986) notes that

. . . field experience offers advantages to the academic

institution. Field contacts provide continuing education

for the faculty and offer opportunities for research.

Observing students in another environment gives feedback

on the college's program and policies. (p.58)

Michael (1987) adds

. . . not only will the field experiences reflect the

current state requirements and good program design, but

they also can be used as a source of validation of these
analytic components through student evaluation or

feedback. (p.11)
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Balmores (1988) argues that "research on-going field-
based programs must continue" (p.20). Tolson and Kopp (1988)
point out that "educators seem to assume that classroom
knowledge is transferred to the field, although this
assumption rarely has been subjected to investigation"(p.124).
They recommend that research in the area of transfer is
imperative if we want to determine if our curriculum is having
the desired impact in the field. The above researchers provide
support for the area of study investigated in this thesis. We
turn next to a discussion of studies done in the area of

transfer of learning.

Transfer of Learning

There have been a number of studies done on the transfer
of learning. Witucke (1986) says "the experience is shaped
to enhance learning” (p.58). This is reinforced by Almy,
Cohen, Ham, Hornig and Price (1983) who conducted a study on
internships that were arranged for 198 premedical students.
The students were placed in a variety of settings that
emphasized the social, economic and interpersonal factors in
health care. The researchers note that "experiential learning
assisted students in acquiring rapidly and retaining necessary
knowledge and skills and that this type of 1learning has

stimulated active, independent problem-based learning" (p.404).
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Hurtgen (1979) argues that it 1is through the process of
transferring the theory learned in the classroom into a
practical application in the field that students are able to
increase their base of knowledge. He is convinced that field
experiences increase not only students' knowledge but their
connectedness to the realities of the working world. In his
paper, Public Service Internships and the ILiberal Arts,
Hurtgen discusses the Albany Semester Program which places
students in public agencies in the state of New York. He sees
the internship program as one part of a complex whole in
student learning. It is where students. can participate in
professional activities beyond the 1limited application of
theory that exists in the classroom. As Hurtgen states
"reality imitates education" (p.38).

This concept of connectedness is broadened by Hutchings
and Wutzdorff(1988) who note that student learning must be
rooted in experience and that theories must be tested through
further experience. They base their research on the Alverno
College Experiential Learning Model where the curriculum is
organized around both content and process. The major emphasis
of the model is to integrate knowing and doing. Students were
required to test, in their own experiences, the knowledge they
had to learn in the classroom. The researchers describe an
introductory social systems course to illustrate the notion of
connectedness. The teachers in the program recognized that

students were able to recite theories that they could not
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apply to their own lives. They decided to defer the
introduction of theory of the course and began the course by
having the students relate personal experiences. Theories
were then based on that experience. "Rather than assuming all
students had experiences relevant to the topic," the
instructors report, "we made the class itself the needed
experience." (p.1l1)

Connectedness, integration, personal involvement and
making 1links between knowledge and experience enhance
learning. Larry McClure (1979) describes how the Experience-
Based Career Education (EBCE) Model assists high school
students in recognizing the concept of connectedness.
Students are required to complete a learning project which
ties field placements to their classroom learning and theory.
They are placed in community agencies with supervisors who
monitor their progress. Duriﬁa fheir placement the students
must note what their supervisors do, how problems are solved,
and conditions and situations that are encountered daily.
They must also do personal assessments and reflections on each
learning situation and synthesize that information with
classroom theory. It is through this process that they are
able to figﬁre out how "each experience fits into the bigger
picture" (p.49). McClure suggests that this model has worked
effectively with high school students and that it could be the
groundwork for "significant curricular development at the

college level" (p.50).
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Deep Springs College has built into its curriculum a 20
hour a week placement on a 32,000 acre ranch to enable
students to experience what they learn (Newell, 1982). Based
on the premise that learning increases as the gap between
theory and experience decreases, Newell believes that Deep
Springs College is an important experiment and model for
research on the transfer of learning. The ranch is a self
sustaining economic community where students provide all of
the labour for the ranch operation - - running a small dairy
operation, milking the cows and churning butter by hand;
operating a slaughterhouse; maintaining chickens; tending a
vegetable garden; and Kkeeping machinery, vehicles and the
physical plant in good repair. Although the skills and
functions have no direct relationship to the academic subjects
which focus on liberal arts, the belief is that through
physical labour and challenges the students will develop
confidence, leadership, teamwork and responsibility. Newell's
thesis states

the personal qualities and characteristics nurtured in

the Deep Springs environment are central to some of the

important purposes of liberal education: a preparation
for humane leadership, a liberation from cultural biases,

a willingness to confront new ideas, a motivation to

learn from others, and a sensitivity to our human and

natural environment. These qualities are reinforced by

a rare congruence of mean and ends. Unlike a 1large
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University, where several hundred students may sit in
auditorium seats to hear a tightly organized lecture on
Socrates' approach to teaching, Deep Springs is in the
enviable position of enabling student to experience what
they learn. A classic philosophical work and a morning's

manual work may Jjoin in the student's mind toward a

single understanding. (p.127)

Groves (1977) points out that the school administrators
at the University of Virginia work very hard at trying to
bridge the gap between the c¢lassroom and the internship
program. Their belief is that "courses that allow students
to work on practical community problems may be a way of
bridging the gap by adding professional and practical
continuity to instruction"(p.261). Groves 1looks at the
internship program as a vehicle for bridging the gap between
the theory of the classroom and the professional world.

As addressed 1in the first segment of the 1literature
review, field-based experiences are viable methods of
learning. Trying to bridge the gap between the two is
difficult but, as Hutgen (1979) points out, field placements
are an attempt at placing together the parts into a complex
whole. Without the placements student 1learning is not
complete.

All of the researchers noted in this segment of the
literature review recognize the importance of field work as a

crucial factor in student learning. It is through the field
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placements that students are able to apply the skills taught
in the classroom, connect strategies and concepts with work
related experiences, and learn new skills and strategies
specific to the professional world. This brings us to our

final section in this chapter.

Field Placements and Curriculum Development

Sheafor and Jenkins (1981) articulate a consideration
that must be addressed when schools are building curriculum.
They say that field placements must be examined in three
distinct and specific ways: academic, apprenticeship, and
articulated approaches. These researchers operate under the
premise that "knowledge for the sake of knowledge is nothing,
while knowledge for immediate use is everything"(p.14). They
believe that planned, sequenced, and integrated curriculum can
only happen once the curriculum developer is sensitive to the
changing nature of the practice and knowledge base, and
understands the profession. They compare the apprenticeship
approach to curriculum building to the academic approach. The
apprenticeship approach emphasises doing and deriving
knowledge and understanding from that practice, the academic
approach focuses on cognitive development. Students are to
infer practical applications from classroom learning.

The researchers can see the value in both approaches but

suggest the articulation approach, which combines both the
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academic and apprenticeship approaches, as the one to utilize
when developing curriculum. In this approach, curriculum
development necessitates a "planned relationship between
cognitive and experiential learning"(p.19). Sheafor and
Jenkins suggest, although there is research that demonstrates
a link between theory and practice, there is very 1little
follow through for curriculum development. They state that
faculty must be "engaged constantly in curriculum development
activity to keep the expectation tuned to changes in the
knowledge base and the direction of [social work] practice"”
(p.20).

Research provides us with information on using field
placements to assist in curriculum development in programs.
Sheafor and Jenkins' work articulates the need to "encourage
the practice community to participate in program
development" (p.13). Work-place tested curriculum (Kerka,
1989) 1is one way of measuring the success of the existing
curriculum. It provides researchers with a venue to identify
whether the curriculum taught in the classroom is transferable
to the field. Kerka argues that researchers must evaluate
learning outcomes attained by students in field experiences,
relate these outcomes to cognitive style, and assess the
impact on curriculum.

Beland (1980) provides similar recommendations on
utilizing field placements to develop curriculum. He provides

a guideline for establishing a field placement program in
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colleges preparing students for work in the geriatric field.
He discusses the benefit of field placements as opportunities
to transfer theory learned in the classroom to "real-life
experiences" (p.7). He suggests that there are a number of
advantages to field placements for th; student, the agency and
education institutions. Students get a chance to identify
personal strengths and weaknesses and develop their career
path. Agencies are able to increase services offered and
improve the quality of programs in the institution. Field
placements also provide educators with an opportunity to
expand the scope of professional curriculum. ([Fieldwork]
enables educators to evaluate current curriculum thrbugh
comparison of existing practices of professionals and
provides an opportunity to field-test theories set forth
in the classroom. (p.10)
The work done by Kerka and Beland and their recommendations
provide a starting point for the study Transfer of Learning in
Recreation.

Although a number of studies provided a framework for
the development of this study, an extensive search of the
literature revealed that there has been very 1little
documentation of field placements and curriculum evaluation
and change. However, some groundwork has been laid in this
area. According to Groves (1977), students are demanding
"career relevancy in the classroom and curriculum" (p.259).

Goodman (1983) concurs that a major criticism of [teacher
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preparation] curriculum is that the courses taught in the
faculties of education do not meet the needs of the student
teachers once they are out in the classroom. He investigated
the relationship between education courses and fieldwork and
identified some real issues based on relevancy. He reports
that "students have identified that a lot of their efforts go
toward classroom maintenance and getting the children through
their lessons in an orderly manner" (p.l). Goodman suggests
that classroom maintenance be taught in teacher preparation
curriculum if the curriculum is to be relevant. Goodman
proposes that curriculum be

congruent with the field-based experiences of students.

In recent years a number of programs have begun to teach

education courses in conjunction with field-based

experiences to specifically increase the relevance of

their curriculum. (p.2)

One concern Goodman expressed was that utilizing field-
based experiences to 1increase relevancy in course work
presents the possibility of "reinforcing the already
mechanistic, largely nonstimulating education found in many
public school classrooms. The issue of relevancy must be
balanced with other educational concerns"(p.10). This is a
consideration that needs to be noted by researchers who are
developing new curriculum from fieldwork experiences.

Robert Horwood (1985) evaluated two out-of-school

activities to determine if they met the criteria for
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curriculum in a classroom setting. The intent of his study
was to determine if intended curriculum outcomes could be
identified in out of school activities. The two activities
the students took part in were a whitewater canoe trip and
three 10-day trips to a boreal forest. He found that the
results showed that the criteria was met including, "intent of
the teacher to teach and of the student to learn, sustained
application, ordered content, and seriousness attributed to
the enterprise by the participants" (p.1l). Horwood recommends
that "the notion of curriculum needs to include educating
activities that transcend the subjects and the school
boundaries but otherwise meet rigorous criteria of
education"(p.1). Identifying intended curriculum criteria in
out of school placements is notable information for the
justification of Phase II of this study.

Witucke (1986) stresses the importance of the evaluation
of the students in the field not only from the perspective of
student performance and placement suitability but for
determining program effectiveness as well. In her paper Field

Experience, Practicums, and Internships, she focuses on field

placements and how they enhance learning. She outlines the
advantages and disadvantages of fieldwork - - determining
credit, identifying prerequisites and student needs, fieldwork
orientation, student assignments from the field, feedback
regarding student progress, site identification, faculty

advisors and site supervisors, and evaluation processes. She
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suggests that faculty utilize the fieldwork process to
determine if "program content is justified, and if so, what
changes still need to be made"(p.64). This researcher was
able to use the methodology outlined by Witucke, among others,
to assist in identifying new skills, concepts and strategies
in the field of recreation and suggesting possible direction
for curriculum change.

Robert Sexton (1976) submits that "the relationships
between work and education must be re-examined and more
effectively articulated” (p.34). Based on Sexton's
recommendation, it was the intent of this researcher to look
at the relationship between coursework and field experiences
in the Recreation Leadership program at Confederation College
and augment previous research done in the area of field
placement and curriculum evaluation and change.

Although there have been a number of studies done on the
evaluation of field placements to determine if a transference
of learning has occurred, they have been specific to other
disciplines, such as education and social work. This study,
although within the realm of education, is specific to the
field of recreation, a discipline which has not been the focus
of extensive research in the past and one which is constantly
changing in regards to the strategies, skills and concepts
used.

The work done by Robert Michael (1987) was instrumental

in providing direction for this study. His paper,
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Using Field-Based Experiences as a Guide for Program

Evaluation and Design, examines the efforts of the Department
of Educational Administration and Supervision at Valdosta
State College to evaluate programs based on the relationship
between the classroom and the field practices. The focus was
to determine how field-based experiences could be used to
structure program content and sequence in the classroon.
Michael suggests the program assessment technique outlined in
his paper would reveal gaps in course offerings. He felt that
examination and evaluation of existing programs and curriculum
was critical for self-renewal, self-reflection, and program
growth. His work was guided by these questions:

1) Do the field experiences provide students with a

sufficient variety of experiences which will allow them

to test their own assumptions about administration and
upon which to lay their formal course work?

2) Do the field experiences provide value-added support

to the host sites?

3) Do these field experiences address the professional

certification requirements which the student will be

facing upon graduation? (p.6)

Michael's assessment techniques included: monitoring
students during the internship program; supervision of the
students by the placement supervisors and faculty members;
observation of the students at the placement by the faculty

supervisors; daily journals prepared by the students;
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submission of reports and projects of the students; and
interviews with the students and the placement supervisors..He
found that
not only will field experiences reflect the current state
[curriculum] requirements and good program design, but
they also can be used as a source of validation of these
analytic components through student evaluation or
feedback. (p.11)

Although the findings from Michael's study identified that
ongoing evaluation and restructuring of field experiences
based on student evaluations, government mandates and
professional opinion provided "tremendous direction of the
redesign efforts in programs of study"(p.11), he recognizes
and suggests that much work needs to be done in the area of
field-based experiences, curriculum evaluation and redesign.

Anthony Annarino (1983) set up a similar study to reveal
gaps between theory and practice. His study attempted to
determine if there was a gap "between theory - - what is
known, and practice - - what is happening" (p.2). He suggests
"that curriculum and instructional changes are inevitable but
before changes can be proposed the status of curriculum and
instructional practices must be identified as to their
relationships to theory"(p.2). By observing 123 physical
education classes taught by 119 physical education specialists
in 47 public schools in 6 states and interviewing teachers,

administrators and students, he was able to identify problems
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directly or indirectly influencing curriculum and student
outcomes and determine that gaps between theory and practice
do exist. Annarino suggests that there needs to be a
continuous'search for "new knowledge related to curriculum and
instrugéional theories" (p.6). Educators must be willing to
change, adapt and modify existing curriculum based on
available evidence. Evidence that can only come through
research. Annarino's study and recommendations provide very
strong support for the study Transfer of Learning in the Field
of Recreation.

Michael and Witucke's work providé the direction for the
study Transfer of Learning in the Field of Recreation.
Annarino, Groves and Goodman's work provide the rationale for
further research to increase the authenticity, validity and

relevancy of curriculum.
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CHAPTER THREE

Research Design and Methodology

The purpose of the study, Transfer of Learning in the
Field of Recreation, was to determine if the students in the
Recreation Leadership program at Confederation College could
transfer the skills and principles learned in the classroom to
practical applications in the field. It was necessary,
therefore; to collect and analyze data which compared intended
outcomes as outlined in the ORIGINAL DACUM and the course
outlines with actual outcomes demonstrated by the students
during their internship experience.

This chapter describes the research design and outlines
the research questions used in the study. A description of the
population used for the study and an explanation of the
internship settings are included to help the reader identify
with the respondents and the experiences in which they were
involved.

The development of the design came from research models
outlined in the 1literature review. This researcher
incorporated a number of techniques used by other researchers
and developed a model that consisted of three phases. Phases
I and IT were independent of each other during the actual data
collection and analysis but interdependent during Phase III of

the study.
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The first phase was a document analysis of an existing
Ministry document and the course outlines in the Recreation
Leadership program. Phase II focused on the skills,
strategies and concepts demonstrated by the students during
their internship experience. The third phase was a comparison
of the intended outcomes from Phase I and the actual outcomes
identified in Phase II.

This chapter outlines the research design and

methodologies in greater detail.

Research Design

Research Questions

The study was guided by two research questions:

1. What are the skills, strategies and concepts demonstrated
by the students of the Recreation Leadership program at
Confederation College during their internship?

2. How do these relate to the skills, strategies and
concepts outlined in Ministry and course documents.

Through gqualitative research methods the researcher set
out to determine: (1) 1if the curriculum taught in the
classroom was applicable to the field; (2) if the students
demonstrated in the field, the skills, strategies and concepts
taught in the classroom; and (3) what gaps existed between the
practices occurring in the field and the curriculum taught in

the course.
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The following questions provided direction for the study:

1. What are the intended program outcomes recommended in
the Ministry and program documents ?

2. What do faculty members in the program perceive to be
the skills, strategies and concepts needed by
professionals in the field of recreation?

2.1 What skills, strategies and concepts are stressed in

the classroom?

2.2 How successful do the faculty members perceive the
program to be in meeting its objectives?

3. What skills, strategies and concepts are stressed in

the practicum components of the course?

4. What do practising professionals perceive to be the
skills, concepts and strategies required in the field
of recreation?

4.1 How successful do the professionals perceive the
program to be in preparing the students for the field
of recreation?

5. What skills, concepts and strategies do the students

demonstrate in specific internship situations?

6. What skills, strategies and concepts are specific to
each particular setting?

7. What level of confidence do the students display while

demonstrating various skills, strategies and concepts?
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8. How much support and guidance do the students require
from their supervisor in implementing the skills.
strategies and concepts?

9. What is the comparison between anticipated program
outcomes and actual program outcomes?

As the study continued it became apparent the research

guestions required some revision and modification.
The first question was too broad. It became very clear
throughout the analysis of the data that the Ministry
documents and program outlines were two very important and
separate components in the study. Therefore it was necessary
to separate question one into two different questions:

1. What are the intended outcomes of the program based on
the Ministry documents?

2. What are the intended outcomes of the program based on
the program outlines?

Question number two should have focused on the faculty's
perception of the Ministry document rather than their
perception of what skills and strategies are needed in the
field. The assumption is that their course outlines and the
curriculum taught currently reflect the skills, strategies and
concepts required by the professionals in the field.

The question was adjusted to read:

What do faculty members perceive to be the skills, strategies

and concepts that should be included in the ORIGINAL DACUM?
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The answers to questions 4 and 5 provided the same
information required for question 6. Question 6 was deleted.

Questions seven through ten remained the same.

The revised research questions are as follows:

1. What are the intended program outcomes based on the
Ministry documents?

2. What are the intended program outcomes based on the
course outlines?

3. What do faculty members perceive to be the skills,
strategies and concepts that should be included in the
ORIGINAL DACUM?

4. What do practising professionals perceive to be the
skills, concepts and strategies required in the field
of recreation?

4.1 How successful do the professionals perceive the
program to be in preparing the students for the field
of recreation?

5. What skills, concepts and strategies do the students

demonstrate in specific internship situations?

6. What level of confidence do the students display while
demonstrating various skills, strategies and concepts?

7. How much support and guidance do the students require
from their supervisors in implementing the skills,
strategies and concepts?

8. What are the similarities and differences between

intended and actual program outcomes?
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Population

The key respondents in the study were seven students
currently enroled in the Recreation Leadership program at
Confederation College. They were involved in Phase II of the
study when field notes were gathered on the internship
experience.

Each of these students qualified for internship by
successfully completing the first three semesters of the
program. These students were chosen because of the fifteen
students out on internship, they were the ones remaining in
the city of Thunder Bay. It was important to use respondents
who were doing their final placement in the city so that the
researcher could collect data on their progress over time and
observe the students in the placements. All fifteen students
out on placement were . involved in the final program evaluation
following internship. The results of this evaluation are
included in the data collection and analysis.

Other respondents included: (1) faculty members; (2) an
external professional in the field of recreation; and (3) the
students' supervisors in the agencies where they did their
internships.

Faculty members were involved in Phase I of the study.
These included the two full-time faculty members in the
program and two other instructors teaching core recreation
courses. The faculty members were interviewed to elicit their

perceptions of the intended program outlines. A standard
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interview guide (Patton, 1990) was developed for use with the
respondents.

The faculty members were also involved in Phase III of
the study. Once all the data had been compiled and the
document analysis done, the faculty members were given an
outline of the skills, concepts and strategies relevant to the
faculty member's course(s). Each faculty member was asked to
ensure that all intended outcomes specific to their course(s)
had been identified.

The external professional was chosen for Phase I of the
study because of her extensive skills and background in the
field of recreation. Her responsibility was to look at the
ORIGINAL DACUM and recommend any changes, additions or
deletions in the document. The intent of the researcher was
to use her as an unbiased participant in the study. She did
not have an intern student working in her department at the
time of the study. As it turned out her input was valuable
for two reasons. Firstly, she is a recognized resource in the
field of recreation because of her extensive background and
expertise. Secondly, all the students involved in the study
did placements in the field of therapeutic recreation. The
external professional was able to bring a municipal recreation
background to the study. Although all recreation and leisure
is deemed as therapeutic, the focus of therapeutic recreation
is to work with people with special needs. The focus of

municipal recreation, on the other hand, is to provide a
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variety of accessible recreational opportunities to city
residents at minimal cost. Therefore, the external
professional could bring different concerns, and new skills,
strategies and concepts to the study that were specifically
geared to municipal recreation. For example, it was the
external professional's recommendation that the categories
Develop Programs, and Provide Leadership in the ORIGINAL DACUM
be changed to read; Develop and Manage Programs, and Provide
and Develop Leadership. She also recommended that a new
category entitled Research and Develop be included in the
ORIGINAL DACUM. These observations were based on her
expertise and experience in the field of municipal recreation.

The third group of respondents were the agency
supervisors for the students on internship. They were
expected to provide guidance, leadership and feedback to the
students on a regular basis. Each student had one supervisor
who worked with the student throughout the placement.
Although the students came into contact with other staff
members and may have worked under these staff people, this was
done at the direction of their immediate supervisor. They

participated in Phase II of the study when the researcher was

AR

compiling field data from the student internships. The
information received during the student evaluations and
interviews were the main sources of data collection from the
agency supervisors. Indirectly, they provided data through

the students' journals and monthly reports
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Setting

The students coméleted their internship experiences in
recreation facilities of their choice. The students activated
the process for agency selection: 1) contacting and meeting
with the potential supervisor at the facility; 2) de;éioping
a list of objectives to be achieved during the placement; 3)
and requesting a job description from the agency supervisor.
The students then had to submit their agency choice to their
faculty advisor. A three-way interview was set up for the
agency supervisor, the student, and the faculty advisor. The
intent of meeting was to confirm placement responsibilities of
each of the parties, to ensure that the student's objectives
coincided with those of the agency, and to get permission from
the student and agency <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>